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ABSTRACT

The increasing demand for Islamic boarding schools to deliver both religious
and academic education has prompted curriculum integration efforts
nationwide. However, previous studies have not fully addressed how
pesantren practically implement this integration while maintaining
educational quality. This study explores how Al-lhsan Boarding School in
Riau integrates the Diniyah Curriculum with the National Curriculum,
focusing on implementation practices, challenges, and institutional
responses. The main research problem centers on how pesantren can
balance two different pedagogical frameworks within a limited time and
capacity. Using a qualitative approach with descriptive analysis, data were
collected through in-depth interviews and observations involving the Deputy
Head of Curriculum and the Boarding School Leader. The data were
analyzed thematically through stages of data condensation, categorization,
interpretation, and verification. Findings reveal that integration enhances
students’” competencies across both curriculum domains, yet faces
challenges including contrasting instructional methods, time constraints,
and varied student preparedness. To overcome these, Al-lhsan has
developed contextualized support strategies, such as study clubs and
tutoring sessions, which help students adapt and succeed. This study
contributes a context-specific model for curriculum integration in pesantren
and recommends future research on broader institutional comparisons, as
well as policy support for adaptive academic management in Islamic
boarding schools.
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Introduction

Boarding school is an Islamic educational institution that has long been an
important part of the education system in Indonesia. As a center of religious learning,
the Boarding School focuses on deepening Islamic knowledge with a traditional
approach based on the Yellow Book. Along with the times, modern Boarding schools
emerged that not only teach religious education, but also include the national
curriculum so that students have a broader insight and can compete in the academic
and professional world (Isbah & Sakhiyya, 2023).

Modern Boarding School is an educational concept that harmonizes two main
aspects in the learning system, namely the Boarding School curriculum and the
national curriculum. Curriculum integration in this context aims to harmonize religious
education that characterizes Boarding schools with general education that has been
determined in the national curriculum, thus students can gain a deep understanding of
Islam while developing broader academic competencies, so that they can compete in
various fields of life (Ade Putri Wulandari, 2020).

Curriculum integration is a form of educational collaboration that has a strategic
role in improving the quality of an institution. The implementation of this integration,
the quality standards of education can be better guaranteed, as well as encourage
active community involvement in supporting the development of these institutions
(Mastur, 2022). This shows that curriculum integration not only has an impact on
learning effectiveness but also strengthens the relationship between educational
institutions and the surrounding environment (Jamalia et al., 2021).

Philosophically, the integration of the madrasah curriculum into the Boarding
School curriculum is based on the views of the caregivers who believe that education
must be holistic and not separated between aspects of religion and general science
(Abror & Rohmaniyah, 2023). From a sociological perspective, this integration is a
response to changing times, where Boarding schools continue to adapt through a
dynamic dialectical process to social developments and community needs (Munjiat,
2017). The unification of this curriculum is not just an internal policy of the Boarding
School, but part of the evolution of Islamic education that balances traditional values
with the demands of modernity (Lucia Maduningtias, 2022).

Facing curriculum changes and government policies, Islamic boarding schools
need to adjust their educational orientation to collaborate with the curriculum system
that has been implemented in formal institutions (Jayadi et al. 2024). Islamic boarding
schools accommodate the national curriculum by adjusting their learning structure

66 | Nadwa: Jurnal Pendidikan Islam. Vo.19, No.1, 2025



Curriculum Integration in Islamic Boarding School ...

without eliminating the Islamic identity that characterizes them (Anwar et al., 2022).
The national curriculum, both from the Ministry of Education and the Ministry of
Religious Affairs, is integrated into the Boarding School education system as part of the
learning process. This accommodation mechanism is carried out by adopting general
subjects and adjusting them to the needs and characteristics of the santri, thus
creating a balance between religious and academic education (Firman & Indriawati,
2021).

Al-lhsan Boarding School is one of the Islamic educational institutions that
implements integration between the diniyah curriculum and the national curriculum.
The diniyah curriculum focuses on learning Islamic sciences such as tafsir, hadith, figh,
and morals, while the national curriculum includes general subjects such as math,
science, language, and social sciences. However, the implementation of the integration
of these two curricula often faces various challenges, such as the allocation of learning
time, the dense curriculum, and the ability of santri to balance the two learning
systems.

In the context of Al-lhsan Boarding School, curriculum integration faces its
challenges, especially in dealing with the dynamics of changes in santri every year,
which include differences in educational backgrounds, academic abilities, and varying
levels of religious understanding. In addition, another challenge is the difference in
learning methods between the Diniyah Curriculum and the National Curriculum. This
requires Boarding schools to adjust learning methods to meet the needs of all students
without sacrificing the quality of education. The time challenge is also a crucial factor
in applying these two curricula optimally, given the limited learning hours that must be
divided between the diniyah curriculum and the national curriculum (Rofig, 2022). This
condition often results in academic pressure for students and educators in delivering
the material thoroughly in a limited time (Khafifah et al., 2023).

This research offers novelty by analyzing the implementation model of
curriculum integration that not only aligns with national education policies but also
preserves the distinctive identity of Islamic boarding schools. What distinguishes this
study is its relevance in the context of the digital era, where education systems are
increasingly required to adapt to technological developments. The integration of the
Diniyah Curriculum and the National Curriculum is analyzed not merely as an
administrative or pedagogical strategy but as a critical response to the evolving
landscape of Islamic education amidst digital transformation. This study highlights how
Al-lhsan Boarding School seeks to harmonize traditional religious learning with modern
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academic demands, including efforts to adopt digital tools and flexible learning
strategies. Thus, the findings contribute to a broader understanding of how Islamic
educational institutions can maintain their foundational values while remaining
adaptive and responsive to the challenges and opportunities presented by the digital
age.

Method

This study employed a qualitative case study approach to explore the integration
of the Diniyah Curriculum and the National Curriculum at Al-lhsan Boarding School,
Riau. A case study approach was chosen because it allows for an in-depth exploration
of a specific educational setting, particularly to capture the complexity of curriculum
implementation in a real-life context. The research focuses on a single institution as a
bounded system to understand the dynamics, challenges, and strategies of curriculum
integration. Data were collected through semi-structured in-depth interviews and non-
participant observations. The key informants were the Deputy Head of Curriculum and
the Boarding School Leader, who are directly involved in curriculum planning and
implementation. The interview guide focused on curriculum planning, integration
challenges, and pedagogical adjustments. Observations were conducted in both
diniyah and national classes to capture teaching interactions, time management, and
student engagement.

The data were analyzed using Miles and Huberman's (2014) interactive model,
which includes data reduction, data display, and conclusion drawing. To enhance the
validity and trustworthiness, triangulation was applied by comparing data from
interviews and observations. Member checking was also conducted by sharing
preliminary findings with the participants to confirm accuracy and interpretation. This
methodological approach ensures that the findings reflect the actual practices and
perspectives within the boarding school. The research subjects were the Deputy Head
of Curriculum and the Boarding School Leader, who are responsible for planning,
managing, and implementing curriculum integration.

The Deputy Head of Curriculum plays a role in academic policy and learning
supervision, while the Boarding School Leader sets the educational vision and ensures
curriculum alignment with Boarding School values and national policies. Data were
collected through in-depth interviews and observations. Semi-structured interviews
were conducted with the Head of Curriculum and the Head of Boarding School to
gather information on integration strategies, challenges, and academic policies.
Observations were made to directly observe the learning process, teaching patterns,
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and interactions between educators and students in the implementation of the two
curricula.

Data were analyzed using descriptive analysis, including data reduction, data
presentation, and conclusion drawing. Relevant information from interviews and
observations was filtered, presented in the form of descriptive narratives, and
analyzed to identify patterns in curriculum integration and formulate
recommendations for improving the effectiveness of learning in the Boarding School.

Results and Discussions
Curriculum Used at Al-lhsan Boarding School, Riau

The findings of this study are discussed through the lens of Integrated Curriculum
Theory Drake and Burns (2004), which emphasizes the alignment of content,
pedagogy, and assessment across traditionally separated domains of learning. In the
context of Al-lhsan Boarding School, this theoretical framework helps analyze how
religious (Diniyah) and academic (National) curricula can be merged both structurally
and functionally to support comprehensive learning outcomes.

The integration is grounded in the philosophical foundation of Islamic education
as proposed by Syed Muhammad Naquib Al-Attas (Sassi, 2018). His concept of ta’dib,
which refers to the holistic education of the soul, mind, and body, provides a
meaningful perspective to examine how curriculum integration in Islamic boarding
schools addresses not only intellectual development but also spiritual and moral
formation. Together, these two perspectives offer a deeper understanding of how
pesantren curriculum integration responds to both contemporary educational
standards and the epistemological framework of Islamic education. Al-lhsan Boarding
School Riau implements an educational system that integrates two curricula: the
Diniyah Curriculum and the National Curriculum. The Diniyah Curriculum is designed to
strengthen students' understanding of Islamic sciences such as tafsir, hadith, figh,
akhlag, and Arabic. This curriculum aims to shape Islamic character, enhance
spirituality, and instill strong religious values in the students.

According to the Deputy Head of Curriculum, "The diniyah curriculum is the soul
of our pesantren. It forms the moral foundation of the students and instills discipline
that cannot be taught by the national curriculum alone." This integration is reflected in
the daily schedule, where Diniyah subjects are taught in the early morning and
evening, while general subjects are delivered during regular school hours.
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The National Curriculum applied follows the standards set by the Ministry of
Education and Culture. For Grade 10, the pesantren has adopted the Merdeka
Curriculum, which emphasizes student-centered learning and flexibility. For Grades 11
and 12, the school still uses the 2013 Curriculum, which is based on thematic learning
and competency-based assessment. An academic staff member stated, "We want our
students to be able to compete with those in public schools. That is why we fully
implement national standards in subjects like math, science, and languages."

These findings are supported by research by Alfaeni et.al, (2023), which shows
that the implementation of the Merdeka Curriculum in pesantren provides students
with opportunities to develop their potential according to their interests and talents,
as well as foster independent learning. Meanwhile, research by Fitra (2023) highlights
that the flexibility of the Merdeka Curriculum structure enables pesantren
administrators to adjust general learning without disrupting the established diniyah
content. For the upper grades, the implementation of the 2013 Curriculum remains
relevant because its thematic learning approach supports cross-disciplinary integration
that aligns with the pesantren context (Aspiyah, 2024). The pesantren integrates
relevant content across both curricula to avoid redundancy and maximize coherence.
For example, in figh classes, students study both classical Islamic texts and
contemporary textbooks issued by the government. A figh teacher explained, "When |
teach muamalah topics, | combine the Fath al-Qarib kitab with the national figh
textbook to help students understand the application of Islamic law in today’s
context."

The study by Sholehuddin & Karimah (2021) supports this integration, noting
that the combination of classical and modern materials in figh lessons improves
students’ contextual understanding of Islamic legal values and their application in
modern society. Their research recommends a curriculum-based integrative approach
so that pesantren graduates have academic competitiveness without losing their
religious identity. In classroom observations, students were actively engaged in
discussions linking classical content with modern applications. In the Grade 10 Arabic
lesson, the teacher used classical nahwu texts and digital tools to reinforce grammar
concepts. The observer noted, "The teacher introduced i'rab from a classical text, then
reinforced the concept through an interactive app that translated Arabic sentences
into Bahasa Indonesia." This approach aligns with the general goals of pesantren
education, which aim to produce students who are deeply rooted in Islamic values
while being able to thrive in a modern, knowledge-based society. The integration of
the two curricula ensures that students receive a deep religious understanding along
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with academic preparedness to pursue higher education or contribute directly to the
community.

The integration of the Diniyah and National Curricula at Al-lhsan Boarding School
is not merely an administrative structure, but also part of a cultural ecosystem shaped
by Islamic traditions. The school environment is characterized by a disciplined daily
routine, close interaction between students and the kyai, and the consistent
application of Islamic values in daily life. A dormitory teacher stated, "Discipline here is
not just about rules, it’s about building character. Students learn to wake up early for
tahajjud, follow study routines, and respect teachers as part of adab."

These findings are consistent with previous studies showing that the pesantren
environment significantly contributes to shaping individuals who are responsible,
honest, and disciplined (Ma’arif et al., 2021). Moreover, the pesantren culture
promotes respectful behavior, appreciation for teachers, and the development of
leadership and social solidarity among students (Apiyah & Suharsiwi, 2021).
Observations at Al-lhsan also revealed daily practices such as congregational prayers,
communal meals, and student-led discussions, which strengthen social bonds and
foster leadership from an early age.

This integrated curriculum model, supported by strong institutional culture and
values, not only meets the academic standards set by the government but also fulfills
the spiritual and character-building goals that are the essence of Islamic education.
One of the strategies implemented at Al-lhsan Boarding School is the integration of
subjects that have thematic and conceptual links between the diniyah and national
curricula. In figh learning, for instance, students do not rely solely on classical Islamic
legal texts but also engage with contemporary figh textbooks published by the national
education authorities. This dual reference helps bridge traditional Islamic
jurisprudence with modern educational expectations.

Previous studies, such as that by Basri (2012), emphasize the foundational role of
classical figh texts—such as Taqrib, Safinah an-Najah, Fath al-Mu'in, Fath al-Qarib, and
Sullam at-Taufig—in pesantren education. These texts, derived from the main schools
of classical Islamic law, are typically delivered through traditional learning methods like
talagqgi and require strong textual comprehension. Khaq (2024) adds that this method
of instruction enables santri to attain a nuanced understanding of Islamic law that is
deeply rooted in classical tradition while also being applicable to contemporary issues.

By combining both classical and national curriculum sources, the pesantren
facilitates a more holistic understanding of figh. Students are not only able to grasp
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theoretical concepts from traditional texts but also learn how to apply them in
practical, real-life contexts, as emphasized in national curriculum materials. This
integration strategy ensures that santri acquire comprehensive legal insight that is
aligned with both Islamic intellectual heritage and current societal needs.

The main difference between the learning system in Boarding schools and the
approach that adopts figh books from the national curriculum lies in the teaching
methods and coverage of the material. In a Boarding School, the study of figh focuses
more on understanding the yellow Islamic classic books in Arabic without harakat, so
that students are required to master Nahwu and Sharaf to understand the text well.
Meanwhile, figh textbooks from the national curriculum are more organized in
Indonesian with a more applicable and contextual approach, which allows students to
understand figh in everyday life, following the times. By combining these two
approaches, santri not only gain a deep understanding of figh from classical sources,
but are also able to apply their knowledge in a broader social and legal context. This
shows that curriculum integration in Boarding schools not only enriches the santri's
Islamic insight but also makes them more adaptive in facing the challenges of modern
life.

Nahwu and Sharaf subjects, which are integral components of Arabic learning in
pesantren, are harmonized with the national curriculum through structured Arabic
language lessons. While the national curriculum emphasizes Arabic as a functional
language for communication, Al-lhsan Boarding School maintains a strong emphasis on
classical grammar rooted in traditional Islamic texts.

Field observations revealed that the teaching of Nahwu and Sharaf involves a
combination of classical texts such as Jurumiyah and Imrithi alongside exercises from
national curriculum materials. Teachers use both approaches to ensure students grasp
the grammatical theory and can apply it in practical linguistic contexts. Typically,
instruction begins with traditional grammar explanation and is then reinforced through
structured national textbook activities. Based on interview data, it was found that
educators at Al-lhsan intentionally align classical grammar content with the
competency standards of the national curriculum. For example, lessons on i‘rab from
classical texts support outcomes related to syntax and sentence construction in Arabic
language instruction.

The document analysis also showed that lesson plans explicitly map classical
Arabic learning objectives to national curriculum targets in reading comprehension and
writing. This integrated strategy enables students to develop a deep understanding of
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classical Arabic while also equipping them with practical language skills relevant to
modern education.

Hajar and Qohar (2024) highlights the growing role of modern technology in
Arabic grammar instruction, particularly through the integration of artificial
intelligence (Al) and interactive methods. Their study demonstrates that Al-based tools
such as those utilizing Natural Language Processing (NLP) can significantly enhance
students' ability to understand complex Nahwu and Sharaf concepts by offering
personalized and real-time grammatical feedback. These innovations facilitate a more
engaging and accessible learning process compared to traditional rote memorization.

Compared to the approach at Al-lhsan Boarding School, which relies primarily on
classical texts and face-to-face instruction, the model proposed by Hajar and Qohar
presents a contrast in pedagogical orientation. While Al-lhsan emphasizes
internalization through classical reading and teacher-led explanations, the use of
technology in Hajar and Qohar’s framework prioritizes learner autonomy, interactive
learning, and adaptability to diverse student needs.

This contrast illustrates the diverse pathways that pesantren and modern
institutions can take in responding to the challenges of Arabic grammar instruction.
Although Al-lhsan does not yet fully integrate Al into its curriculum, its current strategy
ensures depth of understanding through traditional methods. Meanwhile, the findings
of Hajar and Qohar (2024) provide an alternative perspective that can inspire further
development in pesantren, especially in incorporating technology that complements
rather than replaces classical learning traditions. The curriculum integration strategy
implemented by Al-lhsan Boarding School is in line with various studies that have
examined the effectiveness of integration between the Diniyah Curriculum and the
National Curriculum in Boarding School education. Maduningtias (2022) confirms that
curriculum integration in Boarding schools aims to improve the quality of graduates by
ensuring a balance between mastery of religious knowledge and academic
competencies following national education standards.

Sobali (2024) shows that curriculum integration between Boarding School and
madrasah education has a positive impact on the readiness of graduates to face the
challenges of the modern world. With this approach, santri not only explore Islamic
knowledge comprehensively but also acquire relevant academic skills, allowing them
to contribute more widely in various fields without losing their Islamic identity.

The integrated curriculum model at Al-lhsan, supported by a strong institutional
culture, not only meets national academic standards but also reflects the holistic
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objectives of Islamic education. These findings were derived through in-depth
interviews, classroom observations, and curriculum document analysis, providing a
comprehensive picture of how curriculum integration is implemented in practice.

Challenges Faced in Integrating the Diniyah Curriculum and the National Curriculum

The integration of the Diniyah Curriculum and the National Curriculum at Al-
Ihsan Boarding School presents several complex and interrelated challenges that
impact the effectiveness of learning. These challenges emerge not only from technical
aspects such as time management and pedagogical methods but also from deeper
sociocultural dynamics related to student diversity and institutional adaptation.
Referring to the integrated curriculum theory of Beane as cited by Dowden et al.
(2024), curriculum integration is understood as an educational approach that
emphasizes the meaningful connection between subject content, students’ real-life
experiences, and relevant social issues. This perspective views the curriculum not as a
collection of isolated disciplines but as a cohesive learning experience built around
interdisciplinary themes that actively engage students in constructing knowledge.

In the pesantren context, this framework offers a valuable lens for addressing
the fragmentation between the Diniyah and National Curricula. By designing
integrated learning experiences that align with both the spiritual and academic
dimensions of students’ lives, educators can foster a more holistic and contextually
relevant educational process.

The Dynamics of Student Diversity

Every academic year, Al-lhsan receives new santri from varying educational,
cultural, and economic backgrounds. Some santri come from madrasah or other
pesantren and have strong foundations in diniyah education, while others are
graduates of public schools with limited exposure to classical Islamic texts. This
diversity impacts their ability to adapt to the integrated learning system. As the Deputy
Head of Curriculum stated, “There are students who already understand kitab kuning,
while others are encountering Arabic texts without harakat for the first time. We
cannot use a one-size-fits-all approach.”

This situation resonates with Beane’s assertion that curriculum must be rooted in
students’ real experiences to remain meaningful. The pesantren must bridge
disparities by designing adaptive and responsive instructional models that consider
students’ previous learning experiences.
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A study by Hestyaningsih et al. (2024) supports this finding, indicating that santri
from regions with limited access to Islamic education often struggle more in adjusting
to pesantren life. The use of talaqqi, memorization, and kitab kuning as core methods
creates a steep learning curve for students unfamiliar with this system. These findings
suggest that without adequate scaffolding and differentiated instruction, integration
risks becoming exclusionary rather than inclusive. Engestrém’s CHAT framework
further explains that the learning process is shaped by the interaction between the
subject (santri), tools (curriculum, pedagogy), and community (teachers and peers), all
of which must be consciously aligned to facilitate effective adaptation (Cong-Lem,
2022).

Time Management Constraint.

Another major challenge lies in the allocation of time between diniyah and
academic subjects. Both curricula demand considerable instructional hours, and santri
must navigate overlapping schedules and cognitive fatigue. Figh, nahwu, and sharaf
require extended, focused sessions, while academic subjects like mathematics and
science also require structured, sequential engagement.Observations during the field
study revealed instances where santri were struggling to maintain focus during
afternoon diniyah lessons after completing a full day of academic classes. As one santri
expressed in an interview, "Sometimes we study figh at 5 p.m., even though our
mornings until noon are already packed with national curriculum subjects. Our heads
are already full."

Nurkholis and Santosa (2022) emphasize the importance of time coordination in
pesantren curriculum design. The current structure, although comprehensive, risks
overburdening students if not supported by intentional scheduling and mental health
support mechanisms.

This also aligns with the CHAT perspective, where contradictions between
components (e.g., rules vs. time vs. learner capacity) can hinder learning outcomes
unless mediated appropriately. Misbahudin and Munawaroh ( 2024) found that
excessive academic pressure can result in emotional burnout and declining
performance among santri, highlighting the need for balanced scheduling.

Differences in Pedagogical Approaches

The Diniyah Curriculum and National Curriculum are grounded in fundamentally
different pedagogical paradigms. Diniyah subjects rely on traditional methods such as
talaqqi (oral transmission), memorization, and deep reading of Arabic texts without
harakat, requiring high mastery of nahwu and sharaf. In contrast, the National
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Curriculum promotes competency-based learning, collaborative discussions, and
inquiry-based scientific approaches.

As one teacher explained, “In figh class, we emphasize memorization and
understanding of classical texts, but when teaching science or mathematics, we have
to shift to discussion and practice.” This duality often causes confusion among
students, especially those with limited experience in either domain. Hafidhuddin et al.
(2023) note that santri frequently struggle when transitioning between these
pedagogical modes. Without intentional alignment, students face cognitive dissonance
that can weaken engagement and comprehension.

Beane’s integrated curriculum model encourages thematic and issue-based
instruction that connects subject matter meaningfully across disciplines. However, the
lack of cross-curricular linkage at Al-lhsan, such as using figh themes in science projects
or Arabic grammar in Bahasa assignments, limits the potential synergy between
curricula.

According to Engestrém’s theory, the teacher functions as a “mediator” of
cultural tools and meanings. The effectiveness of integration thus depends on the
teacher’s ability to navigate between epistemologies and make learning coherent
across both religious and secular domains. By articulating these challenges through
theoretical lenses, this study contributes to a nuanced understanding of curriculum
integration beyond surface-level implementation. It shows that the success of
integration is not merely technical but deeply relational and cultural, requiring ongoing
dialogue between curriculum design, teaching practices, and student needs.

Strategies Used by Al-lhsan Boarding School in Facing the Challenges of Integrating
the Diniyah Curriculum and the National Curriculum

The integration of the Diniyah Curriculum and the National Curriculum at Al-
lhsan Boarding School presents several complex and interrelated challenges that
impact the effectiveness of learning. These challenges emerge not only from technical
aspects such as time management and pedagogical methods but also from deeper
sociocultural dynamics related to student diversity and institutional adaptation.
Referring to the integrated curriculum theory of Beane as cited by Dowden et al.
(2024), curriculum integration is understood as an educational approach that
emphasizes the meaningful connection between subject content, students’ real-life
experiences, and relevant social issues. This perspective views the curriculum not as a
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collection of isolated disciplines but as a cohesive learning experience built around
interdisciplinary themes that actively engage students in constructing knowledge.

In response to the multifaceted challenges posed by curriculum integration, Al-
lhsan Boarding School has adopted targeted academic support programs that address
both cognitive overload and disparities in students’ prior knowledge. Referring to the
integrated curriculum framework of Beane, as cited by Dowden et al. (2024), these
strategies reflect an effort to design learning experiences that are not only
interdisciplinary but also responsive to students’ lived experiences and learning needs.

One of the primary interventions is the implementation of study clubs and
tutoring sessions held regularly during the ba’da Asr time slot This period is
deliberately chosen as it is traditionally a more relaxed time in the pesantren daily
routine By transforming this window into a structured academic support space Allhsan
provides students particularly those struggling to balance the dual curriculum with
opportunities for reinforcement and recovery learning.

A teacher remarked during the interview, “We use the afternoon hours to help
those who are left behind. It’s the only time we can focus solely on addressing their
difficulties without rushing the curriculum.” This demonstrates how instructional
flexibility is used to mitigate the time constraints previously identified as a major
challenge in integration.

Study Clubs as Peer-Supported Communities

Study clubs at Al-lhsan are structured group learning sessions aimed at fostering
collaborative learning among students. These clubs are not merely remedial; they
serve as interactive spaces where santri can consolidate their understanding through
peer teaching, discussion, and shared problem-solving. This approach aligns with the
constructivist learning principles within Engestrom’s CHAT framework, where the
community element plays a crucial role in knowledge construction.

Observations showed that in these sessions, students who had mastered a
particular topic often took on the role of peer tutors, explaining complex concepts in
figh, nahwu, or math in more accessible terms. This form of social learning enhances
not only students’ comprehension of the material but also fosters confidence,
collaboration, and the development of leadership skills among peers.

Study clubs integrate both diniyah and academic subjects thematically,
demonstrating an early form of interdisciplinary linkage. For example, in one session,
discussions on economic transactions in figh were linked to math exercises on
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percentages and profit-loss analysis—an application of Beane’s thematic integration
principle.

Tutoring for Targeted Remediation

Tutoring (bimbingan belajar or bimbel) is more individualized form of academic
interventing. Led by subject teachers, tutoring sessions forcus on spesicific difficulties
faced by students, particulary in subjects with high conceptual demand such Arabic
grammar, pysics, or mathematics. According to CHAT, this represents the interaction
between tools (instructional materials), subject (students), and division of labor (the
teacher as mediator of knowledge). During these sessions, teachers often simplify
dense material, assign targeted practice, and guide students through problem-solving
strategies tailored to their learning profiles.

Teachers reported that some students struggle to keep up with the pace of
regular classroom instruction, making tutoring sessions crucial for providing slower,
more personalized explanations using relatable analogies. This individualized
scaffolding is essential in bridging the academic gap among students with varied
backgrounds.

The multidimensional nature of Al-lhsan’s tutoring program reflects broader
global findings regarding the psychological and motivational benefits of targeted
academic support. For instance, Al Yahyaei et al. (2024) found that peer tutoring
significantly enhanced students’ psychological empowerment and academic
satisfaction, which are essential factors in sustaining motivation in demanding learning
environments. In the context of pesantren, where students navigate both religious and
national curricula under strict schedules, such empowerment becomes even more
critical. Additionally, Moliner and Alegre (2020)demonstrated that structured peer
learning environments reduce learning-related anxiety, particularly in subjects
perceived as challenging. These insights align with observations at Al-lhsan, where
santri often report increased confidence and reduced cognitive overload after
receiving individualized academic support. Farooq et al. (2020) further emphasized
that peer tutoring can strengthen intrinsic motivation, especially in learners with initial
academic struggles, which echoes the transformative impact of tutoring sessions in
restoring students’ sense of competence and control over their learning. Thus, the Al-
lhsan case illustrates how context-sensitive tutoring can serve as a strategic
mechanism for both academic resilience and emotional stability, reinforcing the
potential of curriculum integration when supported by well-designed interventions.
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Integration with Broader Guidance and Counseling Systems

These academic strategies are not isolated; they are embedded within the
pesantren’s broader guidance system. Drawing from Rohmah et al., (2018), effective
educational institutions offer a triadic model of guidance: personal-social, academic,
and career. At Al-lhsan, teachers double as mentors who provide not only instructional
but also emotional and social support, especially critical for students adapting to the
pesantren lifestyle. Santri with low academic performance often face intersecting
challenges, such as poor nutrition, lack of parental involvement, or adjustment stress
(lham & Suyatno, 2020). Tutoring and study clubs thus serve a dual function: they
address academic gaps and act as early interventions for broader learning difficulties
(Kholig et al., 2023).

By combining communal and individualized learning interventions, Al-lhsan
Boarding School offers a contextualized model of curriculum support that is both
culturally rooted and pedagogically adaptive. These strategies exemplify how
pesantren can operationalize curriculum integration not only at the structural level but
also at the level of student experience and support. This approach not only reinforces
the theoretical significance of integrated curriculum design but also contributes a
practical model for Islamic educational institutions navigating the tensions between
tradition and modernity.

Conclusion

This study finds that the integration of the Diniyah Curriculum and the National
Curriculum at Al-lhsan Boarding School Riau is a pedagogical and managerial effort that
involves more than aligning subject content. It requires adaptive strategies that
support students in managing cognitive load and limited instructional time. The most
significant finding reveals that student-centered academic support programs, such as
study clubs and tutoring, are crucial in facilitating the integration process. These
interventions help bridge conceptual and pedagogical gaps between the two curricula
and enhance students' motivation, academic confidence, and overall well-being.

The study also identifies several major challenges in the integration process.
These include variations in students' educational backgrounds, diverse learning styles,
limited classroom time, and differing teaching methods between the two curricula.
These findings highlight the importance of implementing flexible and context-
responsive educational management practices in pesantren settings.
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The implications of this study suggest that successful curriculum integration
depends not only on structural or policy-level alignment but also on day-to-day
implementation strategies that are rooted in the cultural and educational realities of
Islamic boarding schools. Al-lhsan’s approach may serve as a reference for other
institutions that seek to develop sustainable integration between religious and
national education.

However, the study is limited to one pesantren and may not fully represent the
diversity of integration experiences in other contexts. Further research is
recommended to explore integrated curriculum practices in a wider range of
pesantren models. Future studies could examine the long-term effects of integration
on students’ academic and religious development and assess how institutional
leadership and teacher training contribute to the success of such efforts.
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