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Abstract

Formative assessments play a crucial role in providing valuable feedback
to teachers and students, highlighting progress, and pinpointing areas
for improvement. This study focuses on developing teacher competence
through the planning, organization, implementation, and supervision of
formative assessments at Elementary School. It is a descriptive and
qualitative research employing interviews, documentation, and
observation methods to gather data, ensuring data validity through
triangulation techniques. Data analysis involves collection, presentation,
and conclusion. The findings indicate that teachers' pedagogical
competence is enhanced through effective formative assessment
management, evidenced by thoughtful planning, meticulous
organization, and comprehensive execution of formative assessments.
Responsibilities for supervision are distributed among Madrasah Heads
and Madrasah Supervisors. The study's implications suggest that
strengthening teacher supervision in formative assessments can
improve pedagogical practices, ultimately enhancing student learning
outcomes.
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INTRODUCTION

One crucial skill that teachers need is pedagogical competence, which includes
the ability to manage students' learning effectively. This involves understanding the
students, designing and implementing lessons, evaluating learning outcomes, and
helping students reach their full potential (Nurdin et al., Z., 2023). Teachers must be
able to conduct honest and accurate evaluations of learning outcomes to determine
how far learners have achieved the learning objectives and to plan necessary
improvements (Lestari et al., 2023).

Formative assessment management refers to collecting and analyzing data
periodically and continuously to support the development of teachers' pedagogical
competence. This formative assessment aims to provide an authentic source of data
that helps develop a teacher's pedagogical competence profile, supporting the
quality of the process and learner learning outcomes (Ratnawati Susanto, 2021).

Formative learning evaluation measures students' learning abilities in an
ongoing educational process during the learning process (Adella et al., 2020). A
formative assessment is conducted periodically during the learning process to
provide feedback to teachers and students on their progress and to address
students' weaknesses and strengths. Formative assessment is crucial for improving
the quality of education because it helps students improve their weaknesses and
strengths (Dewi et al., 2021).

Formative assessments are valuable in determining how well students learn
and identifying areas needing improvement (Kamil et al.. Basuki, Sunarno. Sofyan,
2022). They can help teachers change teaching methods and subject matter for
better student learning outcomes (Firmansyah, 2022). Additionally, formative
assessment can help students prepare for the final assessment and increase their
desire to learn (Rahayu et al.,, 2013). Formative assessment can measure student
learning outcomes using a variety of measures, including cognitive, affective, and
psychomotor, in addition to commonly used formative tests (Chaerunnisa et al,,
2022).

Types of formative assessment vary depending on the situation and
educational objectives. A portfolio is a collection of student work during learning,
such as notes, assignments, and projects. Portfolios can be used to measure student
learning progress (Nurjannah, 2017). Formative tests can come in various forms,
such as limited descriptions, multiple choice with reward and punishment scores,
and narrative and multiple choice options. This variety shows how diverse
formative tests can be used in learning (Hitu et al..,, 2017).

In line with the demands of the 2013 curriculum and the Merdeka curriculum,
HOTS (higher-order thinking Skills) based formative tests can help students
improve their higher-order thinking skills (Sari, Rinda. Pasani, Chairil Faif.
Hidayanto, Taufiq, 2022). Formative assessment is carried out in the Merdeka
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Curriculum during learning, aiming to provide feedback to teachers and students on
student learning progress and effectiveness. This feedback can improve learning
and increase student understanding (Putri et al., 2023).

The teachers at Islamic Elementary School Darul Ulum Ngaliyan are facing a
problem understanding the concept and practice of formative assessment. The
assessments they conduct are often not aligned with the learning objectives that
have been set, possibly due to a lack of skills in designing appropriate assessment
instruments. Additionally, teachers often have limited time and resources to carry
out formative assessments on an ongoing basis. With many administrative tasks and
heavy workloads to complete, formative assessment cannot be carried out
optimally.

Teachers are primarily responsible for evaluation as they oversee the learning
process. Therefore, the quality of the evaluation depends on the evaluator.
Evaluators must adhere to established procedures, which is one of their
responsibilities. The evaluation process is crucial for supporting student
development and improving the quality of learning. However, it is essential to
ensure that evaluations are conducted accurately and sustainably to minimize
adverse impacts.

In previous research on "Improving teachers' pedagogical competence in
preparing K-13-based assessment administration through academic supervision," it
was found that one teacher was able to compile 12 aspects of assessment
administration with an excellent category (96%), and eight teachers scored in the
good category (B) with a score interval of 76%-90% (Amri et al., 2022). The study
"Improving Pedagogical Competence Through Academic Supervision" found that
the pedagogical competence of SMPN 10 Tambun Selatan teachers can be enhanced
through academic supervision (Purwatiningsih, Nunuk, 2020). Additionally, a study
on "Improving Teachers' Competence in Preparing Assessment Administration
Through the Implementation of Academic Supervision at SD Inpres XXXVII Kota
Uneng" showed that academic supervision can improve the ability of teachers in
preparing assessment administration in learning at SD Inpres XXXVII Kota Uneng by
26.2% (Konsolina, 2022). Another study, "The Application of Academic Supervision
to Improve Teachers in Preparing Assessment Administration at SDN 31/IX Sei
Landai Muaro Jambi," demonstrated that academic supervision can enhance
teachers' ability to compile assessment administration in learning at SDN 31/IX Sei
Landai by 26.2% (Sudiah, 2021). Furthermore, a study entitled "Pedagogical
Competence of Madrasah Ibtidaiyah Teacher Education Students in Designing
Learning”" found that students have good competence in understanding the
characteristics of students, curriculum development, planning and implementing
learning, utilizing technology, and evaluating learning outcomes (Hairunnisa et al,,
2023).
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The success of developing pedagogical competence among teachers at
Madrasah Ibtidaiyah in MI Darul Ulum Ngaliyan is indicated by their improved
ability to plan, organize, implement, and supervise formative assessments. This
improvement is demonstrated by their increased capacity to design comprehensive
assessment strategies, implement assessments systematically, conduct targeted
assessments, and effectively supervise the assessment process. These developments
lead to higher quality and sustainable feedback for student learning and
development.

METHODS

This research method is descriptive qualitative, which produces descriptive
data, namely visible behavior and sentences or oral speech from people (Magdalena,
Ina. Oktaviani, Siti Nurani. Octaviana, Putri. & Ningsih, Pingkan Ayu., 2020). The data
validity check is an essential measure of judgment in checking qualitative data
(Moleong, Lexy J]., 1993). The Miles and Huberman data analysis method used
includes data condensation and presentation, drawing conclusions, and checking
the report's accuracy (Sugiyono., 2012).

Indicators of formative assessment management used to develop the
pedagogical competence of Madrasah Ibtidaiyah teachers include a formative
assessment plan integrated into the annual learning plan, with clear objectives and
assessment methods. Formative assessment is carried out regularly and according
to a schedule, using various assessment instruments. Data from formative
assessments are analyzed in depth to identify student progress and areas for
improvement. Feedback is given to students regularly and used for learning
improvement, and teachers conduct follow-ups based on assessment results.

The following is a description of the steps taken by researchers to analyze the
data:

1. Data condensation, collecting data from classroom observations, teacher
interviews, and document analysis related to formative assessment. Selecting
data on teachers' ability to plan, implement, and supervise formative
assessments.

2. Data Presentation, compiling tables that show the formative assessment methods
applied by teachers and the frequency of their use. It compiled descriptive
narratives summarizing teachers' abilities in planning, implementing, and
supervising formative assessments.

3. Conclusions: analyzing themes that emerge from the data, synthesizing findings,
and interpreting the results of developing pedagogical competence of Islamic
Elementary School teachers through formative assessment management.

Developing Pedagogical Competence of Madrasah Ibtidaiyah Teachers Through Formative... | Nur Khikmah



242

4. Verification is done using triangulation by comparing data from observations,
interviews, and documents. Member checking asks teachers to review and
confirm the research findings.

The subject of this research is a fourth-grade teacher at Islamic Elementary
School, Darul Ulum Ngaliyan Semarang City. The researcher chose the fourth-grade
teacher because the teacher preparing the evaluation used the Merdeka curriculum.
He had prepared an evaluation using the 2013 curriculum in the previous school
year. This is very useful for researchers to describe the development of teachers'
pedagogical competence in managing formative assessments using the 2013
curriculum into the Merdeka curriculum.

The research used observation, interview, and documentation methods.
Observations made by researchers include observing the implementation of
formative evaluations when taking place in class IV. Interviews conducted by
researchers were structured and in-depth to find information from sources on how
to prepare formative evaluation management from beginning to end to the stage of
managing data on children's learning outcomes. The documentation that
researchers collect is asking for student score documents and teacher handbook
evaluation books.

The quality of teachers' pedagogical competence development in managing
formative assessment can be measured using techniques such as observation,
interviews, and documentation. This research uses the Miles and Huberman data
analysis method, which consists of four stages: data collection, data reduction, data
display, conclusions, and verification ((Maulidina, Linda. Mardiana, Tria. &
Supriyatna, Ari. (2021)). The study's results can also be used to evaluate the benefits
and disadvantages of applying formative assessment to teacher competency
development.

RESULTS

The classroom observations show that teachers actively implement
formative assessment strategies that are varied and appropriate to the learning
objectives, reflecting improved pedagogical skills. Interviews with teachers revealed
that they feel more confident and competent in designing and implementing
formative assessments thanks to their training. Documentation of formative
assessment results showed significant improvements in students' understanding
and learning outcomes, which were in line with the assessment and feedback
provided by teachers.

a. Formative Assessment Planning

At the beginning of each year, MI Darul Ulum Ngaliyan Semarang City
teachers gather to plan lessons. Decisions reached in this early-year meeting include
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the curriculum that will be implemented at the school in 2023/2024. The Merdeka
curriculum will be implemented for first grade and grade IV, while the 2013
curriculum will be implemented for grades 1], III, V, and VI. In addition, they will
implement the Takhasus Curriculum and the Diniyah Takmiliyah Awaliyah
Curriculum, which are the hallmarks of the madrasah. The Deputy Head of Madrasah
for Curriculum reminded teachers to create learning tool documents that include
assessment tools that are appropriate to their respective tasks.

Mrs. Dewi said that formative assessment planning is carried out after
learning or completion of each sub. The form of implementation of the sub-program:
if there is an oral, then use oral. If the planning is written, then I provide LKPD. If
plan a group, then there is also a group assessment. So it adjusts each planning per
sub material."

The development of teachers' pedagogical competence through formative
assessment planning carried out by MI Darul Ulum Ngaliyan Semarang City teachers
is:

1. Identify the curriculum that will be implemented during the school year.

2. Develop lesson plans for the 2013 curriculum and teaching modules for the
Merdeka curriculum.

3. Formulating assessments, including assessment techniques (attitude
assessment, knowledge assessment, and skills assessment), then compiling the
form of assessment instruments.

4. Make a grid of assessment questions (see Table 1).

vt

Formulating the assessment score.

Earned Score
Score = ———x 100

Maximum Score

Make an assessment rubric.
Making an attitude assessment journal.

Having a scorebook.

© © N o

Has a student remedy and enrichment book (see Table 2).
10. Has a grade analysis book.
11. Has a question bank book.
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Table 1 Table Lattice of Daily Test questions
Subject:
Grade:
Semester:

Time: ... minutes

Basic Competencies Material Problem Indicator Question readings Form No.

Table 2 Improvement and Enrichment Programs
Minimum completion criteria:
Class/semester:

Standard competencies:

Value
Complete _ after
No. Name Value Follow-up Implementation
remedy
Yes No
Knowing, Semarang, April 8, 2023 Principal
Classroom, Teacher,
( ) ( )

Table 3 Table Repeat Results Analysis Program
Sample Report
Repeat Results Analysis Program
Name of Madrasah Ibtidaiyah
No. Name 1 2 3 4 5 6 7 8 9 10 Value Information

2
Mengetahui Semarang,............
Kepala Sekolah Guru
( ) ( )
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Table 4 Table Repeat Results Analysis Program

Madrasah.......cceeuneee

School Year:

Subject / KKM SN /70.........
KD /CP S

Semester rrereeeeere e e ee e

No. Name 10 20 30 40 50 60 70 80 90 100 Value Information

1
2
3

Mengetahui Semarang,...........
Kepala Sekolah Guru

( ) ( )

In the 2013 curriculum, the format of the score list consists of title,
madrasah name, semester, number, student name, subject, class, and knowledge
(KI1.3), which consists of daily tests per KD and block Tests. Skills (KI.4) consisting
of performance/practice, portfolio, and assignments/projects, as well as report
card grades and information. The filling of grades in the curriculum 2013 uses
numbers/letters according to the description.

In the Merdeka curriculum, the format of the score list consists of title,
madrasah name, semester, number, student name, subject, class, final summative
assessment (ASA) material that contains assessments per end of CP, semester
ASA that contains non-tests, tests (PTS, PAS), formative assessments consisting
of assignments/projects, portfolios, and observations, as well as report card
grades (number grades), information. Summative assessment score filling: using
numbers, formative assessment using letters: BB (not yet developed), MB
(starting to develop), BSH (developing as expected), and SB (very developed).

The development of pedagogical competence carried out by MI Darul
Ulum Ngaliyan teachers in Semarang City is in line with research conducted by
Miftahul Jannah, whose findings are the development of the Pedagogical
Competency Profile Includes mastery of educational science, understanding and
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developing the potential of students, planning and implementing learning, and
learning evaluation systems (Miftahul Jannah, Na'imah. (2022).

b. Organization of Formative Assessments

The organization of formative assessment in the madrasah, either the
2013 or the Merdeka curriculum, is left to each class teacher. In the 2013
curriculum, the organization of formative assessment is daily
assessment/repetition per KD (basic competency). Meanwhile, the Merdeka
curriculum is an assessment and formative assessment at the end of the CP
(learning outcomes).

Organizing formative assessment shows that classroom and subject
teachers have the autonomy to organize formative assessment, depending on the
ability and understanding of educators to provide feedback to find out the
strengths and weaknesses of learners.

¢. Implementation of Formative Assessment

The implementation of formative assessment in madrasah is left to each
teacher. Teachers have the freedom to formulate the assessment and when to
give it to students. The formative assessments conducted by the majority of
teachers in the madrasah in Semarang City are knowledge assessment, skill
assessment, and affective assessment. Knowledge assessment conducted by MI
Darul Ulum Ngaliyan teachers include:

1. Knowledge Assessment
a) Written Test (multiple choice, essay, and description)
b) Homework

c) Oral Test

d) Daily Test

e) LKPD

2. SKill Assessment

a) Performance/practice

b) Portfolio

c) Task/Project

d) LKPD

3. Affective Assessment

a) Teacher observation

b) Peer observation

c) Attitude recording
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d. Formative Assessment Supervision

The supervision of formative assessment in MI Darul Ulum Ngaliyan
Semarang City is done through internal supervision and external supervision.
Internal supervision is carried out by the Head of the Madrasah, senior teachers,
and or teachers who understand the material to observe the teacher teaching,
then write in the supervision journal and provide input.

The time of internal supervision is carried out once a month, or if there is
a busy leadership, it is done once every two months. At every meeting at the
beginning of the month, the madrasah head reminds and appeals to teachers to
improve their competence always.

Meanwhile, external supervision is carried out by madrasah supervisors,
namely checking the administration of learning devices, which includes
assessment tools, then the teacher's handbook, the process of teachers
conducting learning, and supervisors providing input on which teachers need to
be improved.

Discussion

a. Formative Assessment Planning

Good curriculum planning is a rigorous and continuous process to maintain
the quality of learning and ensure that the materials match the learning objectives
and the needs of society ((Rosdiana et al.., 2021). What to do, why to do it, how to do
it, where to do it, and when to do it are five issues that must be resolved in the design
process because the right design will help carry out the vision and mission of the
institution (Nur Khikmah, (2020).

Mrs. Dewi said that formative assessment planning is carried out after
learning or the completion of each sub. The form of implementation is from the sub-
program. If there is an oral, then use oral. If the plan is written, I will provide the
LKPD (Learner Worksheet). If I plan a group, there is also a group assessment. So,
each plan is adjusted per sub-material. Gathering information, making plans, making
initial product forms, and conducting initial tests, revisions, and trials are some of
the ways that can be used to develop formative assessment models ((Ediyanto.
(2016)).

Planning also includes building student readiness, designing lesson
plans/teaching modules, using assessment methods, media, learning resources,
time allocation, and formative assessment ((Wahid Hasim, Kusen Kusen, Hartini
Hartini, Mirzon Daheri, (2021)). The most important formative assessment planning
is designing the curriculum that will be used in the school and then creating
assessment tools and assessment books.
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The development of teachers' pedagogical competence through formative
assessment planning that has been carried out by MI Darul Ulum Ngaliyan teachers
is in the form of a question analysis book because in addition to the numbers that
must be stated in the students' learning outcomes book, teachers must also make a
description of the formative assessment of students using letters: BB (not yet
developed), MB (starting to develop), BSH (developing as expected), and SB (very
developed).

Formative assessment planning is a crucial step in developing teachers'
pedagogical competence as it determines how assessment will be conducted to
support effective learning processes. Formative assessment is designed to provide
continuous feedback to students and teachers during the learning process, which
helps improve teaching methods and increase student understanding. At MI Darul
Ulum Ngaliyan, careful planning ensures that formative assessment can be
implemented with clear objectives and appropriate strategies.

Teachers develop learning objectives based on the applicable curriculum,
with an emphasis on the competencies to be developed through formative
assessment. For example, objectives may include improving reading skills or
understanding math concepts. Teachers design varied assessment instruments,
including short quizzes, group tasks, and oral tests, which are relevant to the
teaching materials and are able to measure students' understanding thoroughly.

Teachers create a formative assessment schedule that is aligned with the
lesson plan. This schedule includes the frequency and types of assessments to be
conducted during the learning period. Teachers set assessment rubrics that outline
the criteria and standards of achievement for each assessment instrument, making
it easier for students to understand expectations and improving the quality of
feedback.

Feedback from formative assessments is used to adjust teaching methods,
improve areas that need more attention, and design additional activities that
support student learning. Based on the evaluation results, teachers make
adjustments to the formative assessment plan to address the identified
shortcomings and improve the strategies implemented.

Formative assessment planning at MI Darul Ulum Ngaliyan is a key element
in developing teachers' pedagogical competence. With good planning, teachers can
carry out formative assessments effectively, provide constructive feedback, and
support continuous improvement of student learning. Regular evaluation and
adjustment ensure that planning remains relevant and responsive to student's
needs and the changing learning context.
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b. Organization of Formative Assessments

The process of planning, organizing, and coordinating human and non-
human resources in an organization to achieve organizational goals effectively and
efficiently is known as organizing ((Nur Khikmah, (2020)). Organizing formative
assessment in schools involves educators' understanding, planning,
implementation, and appropriate use of technology. This understanding can help in
the design and implementation of formative assessments that suit the needs and
characteristics of the school community (Rati, Dasri. Suryanef. Montessori, Maria.
(2019).

The organizing stages include (1) knowing the goals of the institution, (2)
determining the activities needed to achieve the goals of the institution; (3)
determining the types of activities that are gathered in one work unit; (4)
determining the functions, duties, authorities, and responsibilities of each work
unit; (5) determining the personnel (number and expertise) of each work unit; and
(6) establishing working relationships between work units ((Nur Khikmah, (2020)).

The organizing process that has been carried out at MI Darul Ulum Ngaliyan
is that each class teacher and subject teacher has the duty and responsibility to make
formative assessment instruments from each subject to measure the strengths and
weaknesses of students and then follow up on improvements by finding the right
formula in implementing learning strategies and reporting to the head of the
madrasah.

Organizing formative assessment is a key step in ensuring that assessment
can be implemented effectively and supports learning objectives. At MI Darul Ulum
Ngaliyan, organizing formative assessment involves various aspects, from the
administrative structure to the practical implementation in the classroom. The
following is a discussion of the organization of formative assessment and its impact
on developing teachers' pedagogical competence:

1. Formative Assessment Organizational Structure: Develop a work plan that
includes individual responsibilities, an assessment schedule, and a
mechanism for reporting assessment results.

2. Administration and Documentation: Organizing administration and
documentation is important to ensure formative assessments are conducted
in a structured manner, and assessment data is well managed. Manage
documents related to formative assessment, such as assessment rubrics,
assessment reports, and supervision notes.

3. A high administrative workload can reduce the time available to focus on
formative assessment. MI Darul Ulum Ngaliyan teachers should develop a
realistic schedule and prioritize administrative tasks to ensure focus on
organizing formative assessments.
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The organization of formative assessment at MI Darul Ulum Ngaliyan is an
important aspect of developing teachers' pedagogical competence. With a clear
structure, good administration and effective implementation, formative assessment
can support the learning process and provide constructive feedback for students.
Periodic evaluation and adjustment help ensure that formative assessment remains
relevant and effective in achieving learning objectives.

¢. Implementation of Formative Assessment

It is the activity of mobilizing the minds and energies of human resources,
both involved and uninvolved, to work together in carrying out planned activities to
enable organizations to achieve their goals effectively and efficiently. This is one of
the many stages of the management function. The mobilizing and executing function
is also known as motivating; directing; influencing; and commanding ((Siagian, S. P.
(2012)).

Learning is the process of developing the potential and character building of
each learner as a result of the cooperation of education in schools, families and
communities. This process provides opportunities for learners to develop their
potential into attitudes (spiritual and social), knowledge, and skills needed for
themselves to live and prosper ((Peraturan Menteri Pendidikan Dan Kebudayaan
Republik Indonesia Nomor 103 Tahun 2014).

This is in accordance with the three domains of educational assessment,
namely:

1. Cognitive Domain: This domain discusses the assessment of student learning
outcomes related to their cognitive abilities. Assessment in this domain
focuses on assessing student learning outcomes, especially those related to
cognitive abilities.

2. Affective Domain: Attitude assessment is part of the affective domain. This
assessment aims to assess students' attitudes towards something or a
particular situation.

3. Psychomotor Domain: Assessment of students' physical skills or movements
is the subject of the psychomotor domain. The purpose of this assessment is
to find out how well students can perform physical actions or movements
((Ramadhani, Raja Hulan Dari. Ramadan, Zaka Hadikusuma. (2022)).

In the implementation of formative assessments, it is crucial for teachers and
school authorities to ensure that formative assessments are conducted using
appropriate assessment tools. This also allows them to use technology to track the
implementation of formative assessments and conduct accurate and fit-for-purpose
evaluations to achieve the best results for students ((Dudi Kurnia, Asep. (2022)).
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The implementation of the formative assessment conducted by MI Darul
Ulum Ngaliyan teachers has been adjusted to achieve the three domains of
educational assessment, namely the cognitive, affective and psychomotor domains.
In addition, the assessment instrument has also been well designed and
implemented during learning to measure strengths and weaknesses and improve
subsequent learning.

The implementation of formative assessment at MI Darul Ulum Ngaliyan is
an important step in developing teachers' pedagogical competence. This process
includes implementing planned assessment strategies, collecting assessment data,
and using feedback for learning improvement.

Implementing formative assessment strategies involves implementing the
designed assessment instruments and adjusting the assessment methods to the
learning needs in the classroom. Assessment data collection involves the process of
recording and storing information on student assessment results for further
analysis. Store assessment results in an organized and accessible format, such as
digital records or scoring tables, to facilitate monitoring and evaluation. Maintain
documentation on assessment methods used, frequency of implementation, and
student responses to assessments.

The use of feedback from formative assessment is an important part of the
continuous improvement process in teaching. Then, analyze the feedback given to
students to identify areas of strength and weakness in learning. Based on this
analysis, adjust teaching strategies and materials to meet the identified needs of
students.

The implementation of formative assessment at MI Darul Ulum Ngaliyan is
an important element in developing teachers' pedagogical competence. By
implementing effective assessment strategies, collecting and using assessment data
well, as well as evaluating results and providing constructive feedback, teachers can
improve the learning process and support students' continuous development.
Continuous evaluation and improvement in the implementation of formative
assessment helps ensure that this method remains relevant and effective in
achieving educational goals.

d. Formative Assessment Supervision

Supervision as an effort to ensure what is being done by assessing the results
or achievements achieved, and making immediate improvements if there are
deviations from predetermined standards so that all results or achievements
achieved are in accordance with the plan ((Handayaningrat, S. (2007)).

Principal Supervision: The principal is responsible for ensuring that
educational activities are directed toward the set goals. Principals can supervise
through various monitoring and control activities that improve the performance of
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teachers and education personnel ((Al-Fatih, Muhammad. Aisaura, Ezra. DKk,
(2022)).

Academic Supervision of School Supervisors: In addition, school supervisors
are responsible for carrying out academic supervision. They are responsible for
helping educators improve their ability to manage the learning process effectively
and efficiently. The purpose of school supervisors' academic supervision is to help
educators improve their ability to manage the learning process effectively and
efficiently ((Iswanto. Mubarok, Ramdanil. (2022)).

This is in line with the supervision activities that have been carried out at MI
Darul Ulum Ngaliyan where internal supervision is carried out by the madrasah in
observing the learning process, examining certifying the assessment documents that
have been made by teachers and providing input. External supervision is carried out
by madrasah supervisors, namely checking the teacher's handbook, observing the
learning process and providing some input from the findings obtained.

Formative assessment supervision is an important aspect in ensuring that
assessments are conducted in accordance with established standards and provide
maximum benefit to students. At MI Darul Ulum Ngaliyan, formative assessment
supervision involves various activities to monitor, evaluate and improve the quality
of assessment implemented by teachers.

The purpose of formative assessment supervision is to ensure that the
assessment process is conducted in a consistent, fair and effective manner.
Supervision aims to improve the quality of assessment and student learning
outcomes, and support the development of teachers' pedagogical competencies.

The supervision mechanism involves various activities carried out to
monitor and evaluate the implementation of formative assessment, including direct
observation in the classroom to see how formative assessment is carried out by
teachers. Checking assessment documents such as rubrics, assessment results, and
feedback notes to ensure that the assessment is carried out in accordance with
predetermined criteria. Providing constructive feedback to teachers regarding their
assessment practices, including aspects that need improvement and strengths that
need to be maintained.

Supervision of formative assessment at MI Darul Ulum Ngaliyan plays an
important role in improving teachers' pedagogical competence. By implementing
effective supervision mechanisms, conducting regular evaluation and feedback, and
planning and implementing necessary improvements, the school can ensure that
formative assessment is well implemented and provides maximum benefit to
student learning. Systematic and constructive supervision also supports teachers'
professional development and helps in creating a more effective learning
environment.
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CONCLUSION

The results show that the development of teachers' pedagogical competence
through formative assessment management of MI Darul Ulum Ngaliyan is shown by:

a. Formative assessment planning: 1) Identify the curriculum that will be
implemented during the school year. 2) Making lesson plans (learning
implementation plans) for the 2013 curriculum and teaching modules for the
merdeka curriculum. 3) Formulating assessments, including assessment
techniques (attitude assessment, knowledge assessment, and skills assessment),
then compiling the form of assessment instruments. 4) Make a grid of assessment
questions. 5) Formulate assessment scores. 6) Make an assessment rubric. 7)
Make an attitude assessment journal. 8) Have a score book. 9) Have a student
remidi and enrichment book. 10) Have a score analysis book. 11) Have a question
bank book.

b. Organizing formative assessment: the organization of formative assessment in
madrasah, either the 2013 curriculum or the merdeka curriculum, is left to each
class teacher. In the 2013 curriculum, the organization of formative assessment
is a daily assessment per KD (basic competency). Meanwhile, the merdeka
curriculum is an assessment per CP (learning outcome).

c. Implementation of formative assessment: the implementation of formative
assessment in madrasah is left to each teacher. Teachers have the freedom to
formulate assessments and when to give them to students. Formative
assessments conducted include: 1) Knowledge Assessment: written test
(multiple choice, essay, and description), homework, oral test, daily test, and
LKPD. 2) Skill Assessment: performance/practice, portfolio, task/project, and
LKPD. 3) Affective Assessment: teacher observation, peer observation and
attitude recording.

d. Fomative assessment supervision: internal supervision is carried out by the Head
of Madrasah, senior teachers and or teachers who understand the material to see,
observe the teacher teaching, then write in the supervision journal and provide
input. Internal supervision is conducted once a month, or every 2 months.
External supervision is conducted by madrasah supervisors.
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