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ABSTRACT 
The Aim of this research is to what extent does "Think, Pair, Share" use 

to improve the students' interest in the teaching-learning process for second 

class students of SMK Muhammadiyah Salatiga. The methodology of the 

study is classroom action research, where the writer as a teacher in the 

teaching-learning process, and writer had a partner as observer in learning 

activities. The objectives of the study are to what extent does "Think, Pair, 

Share" use to improve the vocabulary mastery, and to what extent does 

"Think, Pair, Share" use to improve the vocabulary mastery for the second 

year students of SMK Muhammadiyah Salatiga. The writer applied test, 

namely pre-test, and post-test. She implemented three cycles. Each consists 

of planning, implementation of the action, observation, and reflection. The 

finding shows that Think, Pair, Share learning method can improve 

vocabulary in teaching-learning process. It can be seen by the result of pretest 

and posttest in cycle I is 5, 49, cycle II is 6, 32, and cycle III is 8, 03. From 

the result is greater than t-table with n=33 is 0, 42. It means that the use of 

TPS can improve the student's vocabulary mastery.  

 

 

Introduction 

Vocabulary is one of the language aspects that are very important for English 

communication. If people have less vocabulary, they will not understand what others 

say. Essential vocabulary is needed to improve the four language skills such as 

listening, speaking, reading and writing. Vocabulary conveyed their argument and 

students can easily to do communication (Scott Thornbury, 2002:12). The students at 

SMK Muhammadiyah  Salatiga (widely known as Muhammadiyah Senior 

Vocational School, Salatiga) get many problems to study the English language, 

especially for mastery of vocabulary in English. According to my observation the 

problems are various as follows: 1) an enthusiastic and active learning of students in 

participating still not visible, 2) the students rarely ask questions,  although teachers 

often  request that the students asked if there are  things not clear, or less understood, 

3) active in working on training issues English language learning are also still 

lacking, 4) lack of courage students to work on the problems  in front of the class,       

VISION: JOURNAL FOR LANGUAGE AND FOREIGN LANGUAGE LEARNING, 2017 

VOL.6, NO.2, 89-99 

http://dx.doi.org/10.21580/vjv6i21791  

 

 



Ida Ubaidah Hidayati | 106 

 

 

5) students feel bored, because  the learning is positioned only as a listener, 6) 

learning process is monotonous and less attractive, and 7) lack of student mastery to 

the subject matter of English especially in vocabulary. This illustrates the 

effectiveness of teaching and learning in the classroom is still less. Some students 

want to ask the teacher even though they did not know the meaning of vocabulary 

words in the sentences. In the process of learning English in SMK Muhammadiyah, 

Salatiga was found a situation when the teacher explains; the students were passive. 

However, after given some exercises most students cannot do about the material, 

they choose to cheat their friends. Based on the background above, the researcher 

formulates the following research questions:(1) what extent does "Think, Pair, 

Share" use to improve the students' interest in the teaching-learning process for 

second-year students? (2) to what extent does "Think, Pair, Share" use to improve the 

vocabulary mastery for the second year students of SMK Muhammadiyah Salatiga? 

Related to the problem statement above, the objective of this research is then 

specified: (1) to find out whether TPS (Think, Pair, Share) learning method can 

improve the student’s interest to study English of the second year students of SMK 

Muhammadiyah Salatiga. (2) to find out whether TPS (Think, Pair, Share) learning 

method can improve the vocabulary mastery of the second year students of SMK 

Muhammadiyah Salatiga. 

The result of this research is expected to be useful information to (1) increase 

the teachers' knowledge of English and share experiences in improving vocabulary 

mastery using “think, pair, share” method; (2) encourage the teachers’ colleagues in 

doing action research in improving their teaching as the professional practices; (3) 

give any contribution to the general public in increasing knowledge concerning about 

classroom action research and get any reflection for being perfection.  

This research is done by the subject of the students of the second class of SMK 

Muhammadiyah Salatiga. Using “Think, Pair, Share” to improve their vocabulary. 

The researcher focused his research on improving vocabulary mastery and the 

students’ interest in the process of teaching and learning using “Think, Pair, Share” 

method. The topic is Procedure Text. Using “Think, Pair, Share” method is to attract 

and encourage the students to improve their ability to construct their understanding 

and the ability to speak English and help the teacher to present the materials. 

 

The Review of Related Literature  

 

The researcher found some studies had been conducted using action research by (1) 

Prayuni (2012), In this research, she focuses on the psychological and characteristic 

factors of the students, they are motivation, relax and interest. Researcher through 

mind mapping as her method in the classroom. The result of her research in the 

students’ achievement in English lesson, especially on vocabulary. (2) Hergenhalm 

in Elliott (1996) stated that good teaching begins with knowing what you want to 
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teach: the stimuli, you must also identify the responses you want to connect to the 

stimuli and timing of appropriate satisfiers. (3) Erna (2006) in his research stated the 

way of teaching vocabulary as follow: The stages of teaching and learning 

vocabulary is divided into three stages which commonly known as presentation, 

practice, and production. (4) According to Richard, vocabulary is one of the most 

visible components of language, and one of the first things applied linguistic turned 

their attention (2001:4). 

Vocabulary is the key to communication that will help someone in learning 

English. Without having a good vocabulary, someone will not be able to master and 

learn about foreign languages. Furthermore, vocabulary has a vital role in the 

teaching-learning process. The importance to learn vocabulary is as follows: (1) 

vocabulary is an essential element in the acquisition of a second language. (2) 

vocabulary is center to language especially for introducing new lexical items. (3) 

vocabulary is related to the word. (4) vocabulary is one step to know the word, 

understanding the meaning and used them in a sentence.  

Vocabulary function is a productive and interactive skill. (1) What is 

productive skill? Concerning usage, it is then perfectly correct to say that vocabulary 

is productive and makes use of the aural medium. Widdowson (2003) described that 

the act of communication through vocabulary is commonly performed in face-to-face 

interaction and occurs as part dialogue or other forms of verbal exchange. What is 

said, therefore, is dependent on an understanding of what else has been said, whether 

by the speaker or the interlocutor in the interaction; (2) What is an interactive skill? 

Richards et al. (2000) stated that vocabulary is rarely done in one direction or the 

form of monologue. It involves the participation of the listener. In an interactive 

communication, a speaker, and therefore the speaker also becomes a listener. 

Why “think, pair, share”? According to Arend (Trianto, 2007:61) say that TPS 

(Think, Pair, Share) is an effective way to diversify class discussion atmosphere. The 

procedure used in the TPS can give students’ more to think and help each other. The 

procedure is applied explicitly to give students more time to think, respond, and 

share with their partners. Think-Pair-Share itself, as expressed by Lie (2002:57) that, 

"Think-Pair-Share is learning that gives students the opportunity to work 

independently and in collaboration with others. In this case, a significant role of 

teachers to guide students to the discussion, thus creating a learning atmosphere that 

is more alive, active, creative, effective and fun. 

Think Pair Share learning model is followed by plenary discussion. With this 

learning model the students are trained in how to express their opinions and students 

also learn to respect others' opinion while referring to the material or learning 

objectives. TPS (Think-Pair-Share) learning model is a type of cooperative learning 

is designed to influence student interaction. TPS requires the student to work to help 

each other in small groups (2-4 students) and further detailed by the awarded 

cooperative, of the individual awards (Ibrahim et al.: 2000). 
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Westwood, Peter, and Oliver (1979) stated the principles of oral language should be 

the language program of teaching vocabulary to be based on (1) create an enjoyable, 

entertaining, social learning situation, which gives pleasure to the students; (2) keep 

the peer work activity; (3) arrange for fragment, intensive sessions in two or three 

short sessions daily; (4) ensure active participation remembering that it is what a 

student practices saying, not what he hears, that improves communicating ability; (5) 

have clearly defined, short term goals for each session: teaching a particular 

adjective, adverb, or conjunction: ‘and' and' but': (6) observe the slow learners and 

give some degree of repetition and our learning if necessary; (7) use material such as 

practices and games to hold attention as the basis for language simulation; (8) use 

pleasure and praise as reinforces. 

 Many native teachers are assigned listening and vocabulary classes, with 

limited opportunities to teach the other skills areas. There is, however, a general 

movement on many fronts to shift this once generic class towards more content-

based or ESP courses. The result has been that English now becomes more than a 

mere frill to the right vehicle to disseminate one's ideas. With the emergence of such 

a need, “think, pair,share” method can fill this gap because of the use of Think, Pair, 

Share in English learning process used to (1) note check (2) vocabulary review (3) 

quiz review (4) reading check (5) concept review (6) lecture check. Based on this 

process the students become more active in thinking about the concept of eye 

lessons, they can learn from other students. Each student in the group has the 

opportunity to share or convey his ideas. 

The classes I was tough generally met twice a week for 90 minutes over 20 

weeks. The underlying framework in the concept of cooperative learning especially 

in think, pair, share method where the groups' efforts are focused on accomplishing a 

meaningful task with shared rewards. Here is one of a group of two or three projects 

I carry out during a week.  

 

Method 

 

The method used in this research was classroom action research (CAR) focused on 

using think, pair, share to improve vocabulary mastery. The subject of the research 

the students of SMK Muhammadiyah in the academic year of 2011/2012. It is only 

one class consist of 35 students. They are 34 boys and one girl. According to Elliot’s 

action research model (2008: 64), the procedures are briefly described in the 

following scheme: 
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Based on the explanation about procedure of action research above, the 

researcher has arranged three cycles. In each cycle, the steps are planning, acting, 

observing and reflection.  

To collect data, the instruments to be used: (1) test consisted of pre-

test, post-test, and formative test; (2) observation. Test after the first 

treatment and test after the second treatment administered to find out the 

improvement of the students’ vocabulary ability, the formative test was 

administered to measure about the improvement of their vocabulary ability 

from the cycle 1, cycle 2 and cycle 3. The observation was administered to 

measure the characteristics of the students towards the application of using 

think, pair, share, and a questionnaire was administered to support the data 

of the students' improvement in vocabulary mastery. 

The activities of the research used the following procedures: 

1. The researcher observed the previous students’ vocabulary average.  

2. The researcher planned the action, constructing the lesson plan for 

the first cycle using think, pair, share. 

3. The researcher implemented the first action cycle (giving treatment, 

using think, pair share). 

4. The researcher observed the classroom while implementing the 

actions in the first cycle. 

5. The researcher gave reflection to the results of the observation by 

using the guide of observation in the form of checklist. 

6. The researcher analyzed the result and then classified them 

qualitatively.  

7. The researcher constructed the lesson plan for the second cycle. 

8. The researcher implemented the second action cycle. 

9. The researcher observed the classroom while implementing the 

second action cycle. 

10. The researcher reflected the results of class observation in the 

second cycle. 

11. Analyzing the results of writing test in the second cycle 

quantitatively and then classified them qualitatively, 

12. The researcher constructed the lesson plan for the third cycle. 

13. The researcher implemented the third action cycle. 

14. The researcher observed the classroom while implementing the third 

action cycle. 

15. The researcher reflected the results of class observation in the third 

cycle. 

16. Analyzing the results of writing test in the third cycle quantitatively 

and then classified them qualitatively, 
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In the first treatment, the researcher did some activities related to the 

using of think, pair, share. The theme chosen was Procedure Text. The 

first treatment activities were: 

 

a. Warm up: 

1. Opening. This activity is as like greeting and asking students’ 

condition.  

2. Brainstorming to the matter. This activity was done to guide 

students to the matter given. 

3. Distributing the procedure text.  

 

b. Whilst: 

1. The teacher asked the students to guess the title and asking the 

vocabulary related to the picture. 

2. The teacher wrote the difficult vocabularies related to the 

picture on the board. 

3. The teacher drilled the difficult vocabulary related to the 

pictures. 

4. The teacher asked them to discuss with their partners about the 

procedure text. 

5. The teacher asked them to tell the pictures how to make 

something.  

c. Closing 

1. The teacher asked their difficulty and their problem in 

vocabulary process.  

2. The teacher gave motivation in studying and closing the lesson. 

 

From the first treatment, the research got the problem as below: 

1. The pictures were not so interesting. 

2. The students got difficulty in contracting the sentence, because 

many new vocabularies for them, so they need a long time to 

memorize. 

3. The researcher needed to pay attention more to the students 

who were weak in vocabulary in guided them to make the 

story. 

After analyzing the problem above, the researcher needs to solve the 

problem. So on the second treatment, the researcher would be accessible in 

attempting the method. Then after choosing the interesting pictures, the 

researcher made a lesson plan. Then the researcher did some activities in 

implementing the second treatment. The treatment was as follow;  
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a. Warm up: 

1. Opening. This activity is as like greeting and asking students’ 

condition.  

2. The teacher gave the brainstorming to the matter. This activity 

was done to guide students to the matter given. 

3. The teacher distributed procedure text.  

b. Whilst: 

1. The teacher asked them to pay attention to the picture. 

2. The teacher asked the students to guess the picture and asking 

the vocabulary related to the picture. 

3. The teacher wrote the difficult vocabularies related to the 

picture on the board. 

4.  The teacher drilled the difficult vocabulary related to the 

pictures. 

5.  The teacher asked them to discuss with their partners.  

6. The teacher asked them to present their idea in their group first. 

7. The teacher asked each group to give correction and suggestion 

to their friend’s error. 

8. After the correction, the teacher asked every student to tell the 

pictures in front.  

9. The teacher asked another friend to give suggestion and 

correction 

c.  Closing 

1.  The teacher asked their difficulty and their problem in 

vocabulary process.  

2. The teacher gave motivation in studying and closing the lesson. 

 

Based on those activities, the problems on the first treatment could be eliminated. 

Here, the researcher gave more assistance and support to the weak students. Besides 

that, the correction and suggestion from their partner in pair work could eliminate the 

error when they share their result in front. The theme about procedure text is so 

interesting and made them enthusiastic to share with another group. 

 

Data Analysis  

 

From the result of analyzing in cycle 1, cycle 2, and cycle three the researcher will 

analyze the students' improvement from cycle 1, cycle 2, and cycle3. 
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Table 5. The analyze of students’ improvement 

 

 

If table calculation same or greater than t-calculation, so null hypothesis (Ho) is 

rejected. Ho is no significant difference between pretest and posttest. 

From the t-test calculation above is greater than t-table. So, Ho is rejected 

therefore there is no significant between pretest and posttest. It shows that think, pair, 

share method gives influence in improving students’ vocabulary mastery. 

From the statement above, the researcher can see that mean between pre-test 

and post-test has significant different, where post-test is greater than pre-test. It 

shows that think, pair, share method learning gives influence in improving students' 

vocabulary mastery because the students' achievement has been increased after the 

students' did a picture. Moreover, in cycle three the students' comprehension used 

power point in the teaching-learning process with theme procedure text, students' 

achievement very increase. It means it is appropriate with the situation and condition 

of students' in SMK Muhammadiyah Salatiga in learning English especially in 

vocabulary beside that, the students are more interested and can be active in the 

teaching-learning process. 

 

Conclusion and Suggestion   

 

Conclusion  

Based on the explanation above, the researcher concludes that the use of Think, 

Pair, Share in teaching English as follows:  

a) The researcher concludes that the use of Think, Pair, Share learning method in 

teaching vocabulary to the students SMK Muhammadiyah can improve students' 

vocabulary mastery. For the result of the research show that Think, Pair, Share 

learning model can help the students' to improve their vocabulary mastery from 

N

o 

ANALYZE CYCLE I CYCLE II CYCLE III 
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40
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5 
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7 

2 T-TABLE N=34 2,

042 

2,04

2 

2,04
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3 T-

CALCULATION(T-

TEST) 

5,

49 

6,32 8,03 



Ida Ubaidah Hidayati | 114 

 

 

the t-test calculated. The result of t-test calculation with n=32 is 2, 042 in cycle I 

is 5, 49, cycle II is 6, 32, cycle III is 8, 03. If t-table same or greater than t-

calculation, so the null hypothesis (Ho) is no significant difference between pre-

test and post-test mean. From the t-test calculation above is greater than t-table. 

So, Ho is rejected. Therefore there is a significant difference between pre-test and 

post-test mean. Besides that, the students' more interested and involved actively in 

the teaching-learning process. 

b) From the statement above, the researcher can see that the mean between pre-test 

and post-test has a significantly different, where post-test is greater than pre-test. 

It shows that Think, Pair, Share learning method gives influence in improving 

students' vocabulary because the students' achievement has been increased after 

the students' did the method in learning English. It means that Think, Pair, Share 

method is appropriate with the situation and condition of students in SMK 

Muhammadiyah in learning English, especially in vocabulary. Besides that, the 

students' are more interested and involved actively in the teaching-learning 

process. 

 

Suggestion  

Based on the result of the study and conclusion, the researcher would like to 

suggest as follows: 

a) The teacher 

The teacher should enhance the student's ability in teaching English especially 

when he taught using Think, Pair, Share learning method to improve vocabulary 

mastery, so the students' will remember the words easily. The teacher should teach 

vocabulary effectively. So, teacher role in the teaching-learning process can 

influence students in improving students' vocabulary mastery. Besides, the teacher 

asked the students to study English. 

b) To the students  

Students should always be active in the teaching-learning process and are not 

afraid of English lesson; students should study English continually in classroom 

and their home. When teaching vocabulary, the students pay attention to the 

teacher's explanation. 

c) To the researcher 

It has been known from the result of the study using Think, Pair, Share learning 

method that it can improve the students' vocabulary mastery. As a result of this, it is 

hoped that the result of the study makes the English teacher use an appropriate 

teaching mode of presentation on improving students' vocabulary mastery. Based on 

the explanation the researcher would like to suggest other researchers, the result of 

the study can be used as an additional reference for a further researcher with the 

different sample and occasions.  
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