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Abstract 

Activity-Based Presentation (ABP) is known for engaging students through experiential tasks. However, its 
implementation in higher education requires further exploration. This study aims to explain the implementation of 
ABP and to describe the presenters’ presentation skills. Twenty-six pre-service teachers who attended the English 
Across Curriculum class became the subjects of this study.  Based on participants’ presentations, the researchers 
explained the implementation of ABP and described their presentation skills. Data on ABP implementation were 
analyzed using three stages of the interactive model of analysis: data condensation, data display, and conclusion 
drawing. Meanwhile, data on the pre-service teachers’ presentation skills were analyzed to determine the mean for 
each skill. This study shows that participants manage classroom presentations using methods such as ICARE, KWL 
Chart, Jigsaw, Text-Based Learning, Gallery Walk, Problem-Based Learning, expository, and demonstration. They have 
relatively good presentation skills, which support the achievement of presentation objectives. The achievement is 
proven by the audience's good weekly scores. This research exemplifies the enactment of integrated learning, 
primarily intended to equip pre-service teachers with content knowledge and presentation skills simultaneously. 
However, further development is needed to make this approach reach a more meaningful and impactful presentation. 
More studies on ABP also still need to be carried out to enhance its effectiveness. 

Keywords:  activity-based presentation; memory and understanding; presentation skills 

Introduction 

A class presentation may be used to 

introduce oneself, give opinions, expose 

learning materials, demonstrate a procedure or 

instruction, and deliver announcements, 

information, or a message.  To deliver a 

__________ 

Corresponding Author: Siti Tarwiyah, 
(sititarwiyah98@gmail.com) Jalan Prof. Hamka, 
Ngaliyan, Semarang, Central Java, 50185 
 

meaningful presentation, a presenter should 

select the best mix of media to support the oral 

presentation, keep learners mentally and 

physically engaged, and borrow from excellent 

presentations already available online (Horton, 

2012). The appropriate choice of methods, 

media, and material development may 
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determine an effective presentation. Activity-

based presentation is a model of presentation 

that adopts the principles of activity-based 

learning. The process of learning in activity-

based learning involves students in performing 

tasks or activities rather than simply listening 

and taking notes (Al Shloul et al., 2024). In ABP, 

the audience is motivated to have learning 

experiences through involvement in such 

practical activities as observation, investigation, 

and problem-solving either in groups, in pairs, or 

individually. ABP prioritizes audience 

engagement and minimizes presenter 

domination. 

Many experts view the activity of classroom 

presentation differently.  Li et al. (2017) argue 

that presentation is one of the effective 

methods to share information. The publication 

of research findings is also a presentation (Obara 

& Kashihara, 2017). Presentation becomes an 

innovative way to trigger students to be active 

learners in the construction of collaborative 

learning through which new knowledge is 

“produced” (Stephan et al., 2020). In addition, 

Sahoo et al. (2018) state that presentation gives 

insights on collaborative learning so that it needs 

teamwork. Presentations can simultaneously 

facilitate students’ critical and reflective 

thinking, which ultimately encourages active 

learning (Sahoo et al., 2018). Presentations can 

encourage concept exploration and integration 

while also being an alternative way for students 

to demonstrate their understanding (Sahoo et 

al., 2018). In other words, presentation is an 

opportunity to reach deep learning outcomes (Li 

et al., 2017). To sump up, presentation consists 

of two processes, namely the delivery and the 

deepening of information. Presentation can 

reach those goals if it is audience-centred or 

activity-based, rather than presenter-centred or 

information-based. 

Creative presentations also positively impact 

students’ knowledge and/or skills ((Chou et al., 

2015); (Fauzi, 2016); (Suhardi et al., 2020)). ABP 

as one model of student-centred learning brings 

students to be lifelong learners. They have the 

ability and intention to keep learning inside or 

beyond formal education (Jacobs & Renandya, 

2016). ABP does not just benefit students as the 

audience. ABP provides an opportunity for 

presenters to explore evidence-based practice, 

then share their findings with peers (Stephan et 

al., 2020). Besides, their pedagogical and non-

cognitive skills are also enhanced as during the 

presentation they make use of the specific 

chosen methods and media, develop materials, 

and plan the procedure for a dynamic class 

presentation. 

Current studies deal with presentation focus 

more on the implementation of a multimedia-

based presentation done by teacher using such 

applications as Photovoice, Prezi, Aurora 3D, or 

PPT (Fatimah & Santiana, 2017); (Suhardi et al., 

2020); (Ati & Parmawati, 2022); Zhang, 2022). 

The presentation is still teacher-dominated due 

to the absence of presentation models, which 

are directed at realizing learner-centred 

learning. Few studies on Activity-Based 

Presentation were also carried out. But each of 

them was only supported by a specified 

presentation model (Loehr et al., 2020).  A study 

focuses on the use of audience reflection on the 

implementation of presentation  was carried out 

by (Safari, 2018). (Nwosu et al., 2022) proved 

that the Basic Science and Technology (BST) 

students enjoyed the implementation of the 

Activity-Based Learning (ABL). (Samaddar & 

Sikdar, 2023) found that activity-based learning 
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and teaching was  more effective than 

traditional teaching and learning. Activity-based 

learning was also used as an alternative to 

continuous internal assessment (Bakhru & 

Mehta, 2020). The previous studies suggest that 

the exploration ABP’s  impacts on the 

presentation skills of the presenters  needs to be 

conducted. To fill the void, the central aims of 

this study are: (a) to explain the implementation 

of ABP and (b) to describe the presenters’ 

presentation skills. 

Method 

This study is a qualitative case study, which is 

aimed at describing the practice of ABP done by 

pre-service teachers in presenting learning 

materials of English Across Curriculum Subject 

and their  ABP skills. A case study explores a 

contemporary phenomenon that does not need 

control from the researcher (Yin, 2003).  Twenty 

six pre-service teachers attended English Across 

Curriculum class at English Education of a state 

university in Indonesia become the subjects of 

this study.  The pre-service teachers worked in 

pairs or  in groups of 3 to prepare and employ 

ABP to present a subject matter of English 

Across Curriculum Subject. The collaborative 

assignment was administered due to the 

position of collaboration as an essential 

component that support professional learning 

(Tarwiyah et al., 2024). During conducting ABP, 

they were assessed their presentation skills. The 

ways they presented the materials were also 

described in the forms of presentation activities. 

Data of participants’ memory and 

understanding gained through test after each 

presentation were also provided to support data 

of ABP implementation and presenters’ 

presentation skills. 

The data of this study were collected through 

the observation of ABP implementation and the 

assessment of the presenters’ ABP skills. The 

qualitative data, data of ABP implementation 

were analyzed by using three stages of 

interactive model of analysis, i.e. data 

condensation, data display, and conclusion 

drawing (Miles et al., 2014). Meanwhile, the 

quantitative data, data of the pre-service 

teachers’ presentation skills and participants’ 

memory and understanding were counted to 

gain the mean of each skill and the participants’ 

weekly scores. 

Findings 

Implementation of Activity-Based 
Presentation 

Before doing the presentation, the pre-

service teachers were exposed with the 

principles of ABP, presentation skills, and shown 

two ABPs modelled by the lecturer. The 

materials, methods, and media used in each 

presentation are listed in table 1. The first and 

the second implementation were carried out by 

the lecturer and functioned as the presentation 

models. 

In Table 1, it is noted that the presentations 

may use one or two combined methods. The 

sufficiency of stages of the implemented 

method became the consideration why a 

method needs or needs not to be combined with 

another method. Most presentations used 1 

method. The implementation of Jigsaw Learning 

in Activity-Based Presentation follows a 

systematic process that begins with grouping 

the audience into home groups. In this initial 

stage, the presenter provides an overview of the 

material to be presented, after which the class is 

divided into groups of three members, known as 
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home groups. Following the grouping, problem 

assignment takes place where each member of 

the group receives a different problem to solve. 

Specifically, students one, two, and three are 

respectively assigned to explain along with 

examples of recall, application, and analysis 

tasks within the grid of vocabulary, sentence, 

and text. 

Table 1 
Course Materials, Methods, and Media 

 Topic Method Media 
1 English Across Curriculum: The Big Picture ICARE PPT, Worksheet 
2 Language Demands of Content Areas ICARE, KWL PPT, Video 
3 Language Demands: Language Arts ICARE PPT, Worksheet 
4 Language Demands: Mathematics Text-Based Learning PPT, Worksheet 
5 Language Demands: Science ICARE Canva, Worksheet 
6 Language Demands: Social Studies Jigsaw PPT, Worksheet 
7 Building School Capacity Problem-Based 

Learning 
PPT, Video, Worksheet 

8 Mapping Language Demands in Academic 
Units 

Expository PPT, Worksheet 

9 The Teaching/Learning Cycle Expository, 
Demonstration 

PPT, Quizizz 

10 CLIL Assessment: Vocabulary Mastery Text-Based Learning, 
Jigsaw 

Canva, Worksheet 

11 CLIL Assessment: Sentence Construction Gallery Walk, Text-
Based 

PPT, Worksheet 

12 CLIL Assessment: Text Construction Jigsaw PPT, Worksheet 

 

The next stage involves regrouping the 

audience into expert groups for problem-solving 

activities. The class is reorganized into three 

expert groups where audience members with 

the same number from each home group gather 

together. For instance, all members numbered 

one from each home group form expert group 

one, all numbered two form expert group two, 

and all numbered three form expert group 

three. Within these expert groups, members 

discuss and solve the task they have been 

assigned, preparing to share their findings when 

they return to their home groups. 

Information sharing occurs when members 

return to their home groups after obtaining 

answers from their expert group discussions. 

Each member shares the results of their expert 

group discussion with all members of their home 

group until everyone gains a complete 

understanding of recall, application, and analysis 

tasks in the grid of vocabulary, sentence, and 

text. This process ensures that all participants 

receive comprehensive knowledge despite 

initially working on only one specific problem. 

The final stage encompasses results 

communication along with feedbacks and 

confirmation. The presenter invites some 

audience members to share the characteristics 

and examples of recall, application, and analysis 

tasks in the grid of vocabulary, sentence, and 

text during a whole class discussion. Other 

audience members from different groups are 
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encouraged to comment or provide feedbacks 

on the shared information. The session 

concludes with the presenter providing 

feedbacks and confirmation to ensure accurate 

understanding of the material among all 

participants. Through this presentation model, 

the subject matter is exposed inductively, and 

the audience are engaged in constructing 

knowledge through activities of home group 

discussion, expert group problem-solving, and 

results communication. Moreover, these 

activities contribute to the development of their 

collaboration, communication, critical thinking, 

and creativity. 

In addition to Jigsaw Learning, the 

implementation of Text-Based Learning 

combined with Gallery Walk provides another 

approach that follows a structured four-stage 

process designed to facilitate audience 

understanding of CLIL assessment instruments. 

The first stage, Building Knowledge of Field 

(BKoF), involves reviewing the previous topics on 

assessment in the CLIL context. This includes 

discussing the concept of balancing assessment 

of content knowledge aspects and language 

aspects involving continuum assessment, as well 

as the factors that need to be considered in 

preparing CLIL questions. 

The second stage, Modelling of Text (MoT), 

focuses on displaying and explaining examples 

of CLIL assessment instruments at Recall, 

Application, and Sentence Analysis levels. While 

doing so, the presenter guides the audience to 

mind map the principles to be considered when 

composing questions and the three grids, 

including the skills involved to sharpen 

understanding. This stage ensures that the 

audience comprehends the structure and 

components of effective CLIL assessment before 

attempting to create their own. 

The third stage consists of two parts of Joint 

Construction of Text (JCoT). In JCoT 1, the 

presenter and audience collaboratively make 

questions in each grid along with two types of 

skills together using the science material 

provided in the PowerPoint presentation. The 

invited students write the questions on the 

whiteboard, and then the questions are 

discussed together as a class. The presenter 

provides feedbacks and confirmation to ensure 

accuracy and understanding. Subsequently, 

JCoT 2 is combined with Gallery Walk activities. 

In groups of four, the audience constructs 

questions according to the grid determined for 

each group and based on the materials given. 

The presenter observes and guides the 

teamwork throughout this process. Each group 

then participates in a gallery walk where two 

members stay in their group's gallery to explain 

their work to visitors, while the other two 

members visit, learn from, and correct the other 

galleries. The presenter monitors the audience 

activities and provides feedbacks and 

confirmation. Following the gallery walk, all 

groups revise their work based on feedbacks 

from the presenter and the other audience 

members. Finally, the revised work is collected 

and submitted to the presenter to be assessed. 

In this combined approach, Text-Based 

Learning serves as the main method while 

Gallery Walk functions as the complementary 

method. The implementation of Text-Based 

Learning in this context is distinctive because 

JCoT is implemented twice, encompassing both 

the collaboration between audience and 

presenter and the collaboration among students 

themselves. Furthermore, Independent 
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Construction of Text (ICoT) is carried out in the 

form of an individual assignment beyond the 

meeting hour, allowing participants to 

demonstrate their independent understanding 

of the material. 

Presenters’ presentation skills 

There are varied indicators of presentation 

skills raised by different experts. The indicators 

used in this research are the modification of 

indicators of good presentation suggested by 

(Widom, 2005) and (Wong, 2023), and some 

indicators of teaching competence as asserted 

by (Akyak et al., 2013). 

There are sixteen indicators of presentation 

skills used in this research. These indicators 

include using appropriate media, using 

appropriate methods, implementing 

appropriate stages of the method, having 

engaging opening, having engaging delivery, and 

making audience involved actively. Additionally, 

the indicators encompass having visible slides 

for all audience, having clear structure of 

presentation, covering the points needed to 

meet the objectives, not putting many points in 

a slide, and using simple examples. 

Furthermore, the indicators also involve 

speaking loudly and clearly, not blocking 

audience's view, making the audience clear 

what question the presenter is answering during 

the question and answer session, having strong 

conclusion, and completing presentation within 

the allotted time. 

Presentation Skill 1 

Presentation skill 1 comprises nine dominant 

skills. These skills include making the audience 

clear what question the presenter is answering, 

speaking loudly and clearly, having clear 

structure of presentation, not blocking 

audience's view, and having visible slides for all 

audience. Moreover, the dominant skills also 

encompass using appropriate media, using 

simple examples, completing presentation 

within the allotted time, and covering the points 

needed to meet the objectives. 

Figure 1 
Presentation Skill 1 
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Figure 1 shows that the participants felt 

superior with their clarity of answer, clarity of 

speech, presentation structure, presentation 

position, slide visibility, media, example 

simplicity, time allotment, and presentation 

coverage. The organization of the materials, the 

use of font, font size, lay out, contrast of colour, 

and media were chosen and used appropriately 

so that the audience’s understanding was 

facilitated.  

Presentation Skill 2 

Presentation skill 2 covers the seven less 

dominant skills. These skills include having 

strong conclusion, using appropriate methods, 

not putting many points in a slide, and using 

appropriate stages of the method. Additionally, 

the less dominant skills also encompass making 

audience involved actively, having engaging 

opening, and having engaging delivery. 

Figure 2 
Presentation Skill 2 

 
 

Based on the Presentation Skill 2 chart, it is 

identified that participants still have problems 

with their opening, delivery, and audience 

involvement. It may also be interpreted that 

when participants are not engaged in opening 

and delivery or presentation stage, they will not 

involve actively in the presentation. 

Furthermore, being participated actively by only 

half participants means Activity-Based 

Presentation was not implemented successfully. 

Referring to those facts, the participants need to 

make deep reflection on the way they chose and 

implemented their media and method they 

claim appropriately. 

The Audience’s Memory and 
Understanding Taught through ABP 

When understandingof materials is 

measured, the measurement includes memory 

as memory comes first before understanding. 
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counting the total score of the meeting divided 
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by the number of active audience who did the 

test.  

Below are the data of audience’s score 

representing their memory and understanding 

of the presented materials. The average score of 

each meeting is counted by dividing the total 

score of the meeting by the number of students 

who did the test. 

The scores were classified into 5 score 

categories, i.e. excellent (90-100), very good (80-

89), good (70-79), bad (60-69), very bad (60 ≤). 

Table 2 shows that the average of audience’s 

understanding is in the score of 91 or in excellent 

category. 

Table 4 
Weekly Scores 

 

 

Figure 3 
The Dynamic of Audience’s Weekly Score 
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The weekly scores are dynamic, ranging from 

76 to 100, and the dynamics of this achievement 

is presented in the previous diagram. The lowest 

audience daily achievement is 76, which is still in 

the category of good. This relatively high 

minimum score is partly due to the learning 

experiences provided by the presenters through 

varied kinds of methods used, including ICARE, 

KWL Chart, Jigsaw, Text-Based Learning, Gallery 

Walk, Problem-Based Learning, expository, and 

demonstration.. 

Discussion 

The implementation of Jigsaw as a 

cooperative learning strategy demonstrated 

effectiveness in activating audience 

participation by requiring students to move 

between home and expert groups. This finding 

corroborates earlier research by Mudijono and 

Azis (2022), who found that Jigsaw motivated 

students to develop knowledge in online 

learning contexts. Similarly, Baken et al. (2022) 

confirmed that Jigsaw improved learning and 

retention in laboratory activities, while Darabi et 

al. (2024) reported enhanced learner 

knowledge, performance, satisfaction, and 

interest. The study's observation that Jigsaw 

promotes active problem-solving aligns with 

findings from Nalls and Wickered (2022), who 

noted increased independence and social 

connection, and Torabi et al. (2022), who 

documented improvements in attitude and 

responsibility among learners. 

Text-Based Learning combined with Gallery 

Walk showed promising results in facilitating 

audience engagement through its four-stage 

implementation process. The findings support 

Montalban's (2023) assertion that learners 

benefit from the flexible access to text, allowing 

them to learn at their own pace. The 

effectiveness of TBL in this study parallels 

research by Pertiwi et al. (2024), who found that 

TBL empowers students to navigate academic 

environments confidently, and Abdullah et al. 

(2020), who noted its role in facilitating 

multimodal discourse analysis. However, the 

study also acknowledges Matiso and Makena's 

(2022) caution that insufficient understanding of 

curriculum specification and language 

competence can prevent effective TBL 

implementation, a challenge that presenters in 

this study may have encountered. 

Gallery Walk proved effective in stimulating 

creativity, cooperation, and communication, 

particularly for kinesthetic learners. This 

observation aligns with Sak's (2021) literature 

review confirming Gallery Walk's impact in 

speaking classes and its role in improving self-

confidence. The method's contribution to 

intellectual skill enhancement found in this 

study echoes findings by Insani and Sapriya 

(2020) and the improved understanding of 

learning materials documented by Karlsson 

(2020), Mohd Nawi et al. (2023), and Khalaf et al. 

(2023). Interestingly, Che-aron and Matcha 

(2023) found that Gallery Walk combined with 

Problem-Based Learning was viewed as more 

effective by female students than male students, 

suggesting that the gender of learners may 

influence perceptions of this method's 

effectiveness. 

Regarding presentation skills, the study 

identified nine dominant skills that contribute to 

presentation success. The emphasis on 

understanding audience questions before 

responding corresponds with Nesseth et al.'s 

(2021) finding that understanding the nature of 

questions is meaningful for comprehending 
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learning goals. The importance of appropriate 

positioning during presentation aligns with 

recommendations from Reynolds (2012), 

Duarte (2008), and Gallo (2014), who 

emphasized movement, eye contact, and the 

use of remote control devices. The study's 

findings on slide visibility reflect Alley's (2013) 

guidelines on avoiding cluttered visuals and 

Duarte's (2008) recommendations for logical 

content arrangement. 

The role of simple examples in enhancing 

audience understanding, as found in this study, 

strongly supports Reynolds' (2012) emphasis on 

their influence on clarity, engagement, 

retention, and communication effectiveness. 

Similarly, the importance of time management 

in presentations echoes Heideman and Laury's 

(2022) finding that preparing qualified 

presentations within strict time limits builds 

presenter confidence. 

The study's findings on audience 

engagement techniques align with multiple 

researchers' recommendations. Wong's (2023) 

identification of interaction and audience 

engagement as indicators of effective 

presentation supports this study's emphasis on 

active audience involvement. The strategies for 

supporting active learning found in this study 

parallel those identified by Nguyen et al. (2021), 

including explanation, facilitation, and planning 

strategies. Usera's (2023) five universal 

Audience Engagement Techniques provide 

additional validation for the interactive 

approaches observed in this study. 

Concerning memory and understanding, the 

study's framework aligns with Bartsch's (2005) 

conceptualization of general and specific 

memory related to sensorial, motor, emotional, 

and evaluative areas. The finding that meaning-

making occurs through both teacher-centered 

and learner-centered approaches corresponds 

with Papageorgiou and Lameras' (2017) 

observation that learner-centered meaning-

making is supported by visual communication, 

collaboration, and exploration. However, the 

study acknowledges an important tension: while 

activity-based learning maximizes engagement, 

Skulmowski (2024) cautioned that demanding 

learning tasks can impose cognitive load that 

minimizes memory capacity for actual content. 

Furthermore, Ogbuanya et al. (2021) found that 

activity-based learning was less effective than 

challenge-based learning in cognitive and 

psychomotor tests, suggesting that ABP 

implementation requires careful consideration 

of task complexity and cognitive demands to 

optimize learning outcomes. 

Conclusion  

Activity-Based Presentation (ABP) highlights 

significant pedagogical impacts on audience 

learning experiences, memory retention, and 

skill development. ABP was implemented to 

engage students in active learning and foster 

better understanding and memory. The 

research concluded that when audience 

participates in activities like discussions, peer 

evaluations, and problem-solving tasks, they are 

more likely to retain information and develop a 

deeper comprehension of the subject matter. 

This study also shows relatively good 

presentation skills of the pre-service teachers. 

Meaning that the pre-service teachers have 

sufficient pedagogical skills to expose audience 

with needed presentation materials. The skills 

support the achievement of presentation 

objectives, which are proven through good 

weekly scores of the audience. Through such 
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methods as ICARE, KWL Chart, Jigsaw, Text-

Based Learning, Gallery Walk, Problem-Based 

Learning, expository, and demonstration the 

pre-service teachers manage classroom 

presentations effectively. 
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