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Abstract

Online learning has become a common way to deliver instruction, particularly in hybrid educational models. However,
teaching speaking skills presents unique challenges because it requires real-time interaction, pronunciation practice,
and fluency development. This study investigates the challenges senior high school English teachers face when
teaching speaking online, the strategies they employ, and the support they require. Using a qualitative approach, data
were collected from 20 teachers through questionnaires and in-depth interviews with four of them. Thematic analysis
revealed four main challenges: low student engagement, time constraints that hindered feedback on pronunciation
and accuracy, limited resources for authentic speaking tasks, and technical difficulties that disrupted fluency and real-
time communication. To address these issues, teachers implemented various strategies. Group discussions
encouraged interaction and confidence; presentations supported fluency, vocabulary, and idea organization; role-
plays helped reduce anxiety and provided opportunities to practice pronunciation in contextual settings; and debates
enhanced fluency, reasoning, and spontaneous speaking. The teachers also emphasized the need for engaging
teaching materials, technology training, and collaborative professional development. The study concludes that
although online speaking instruction presents significant challenges, strategies combined with institutional support can
foster students’ fluency, accuracy, pronunciation, vocabulary, intonation, and comprehension. It is recommended that
schools provide engaging digital materials, targeted teacher training, and reliable infrastructure to enhance the
effectiveness of online speaking instruction.
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Introduction

The transition to online learning in language verbal cues to facilitate communication.
education has introduced both opportunities However, online settings often limit such
and significant challenges, especially in teaching interaction, impacting student engagement and
productive skills such as speaking. In traditional the overall effectiveness of speaking instruction
classrooms, teachers rely on verbal and non- (Pujiani, 2021). As English remains a key global
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language, the ability to communicate effectively
in spoken form is a crucial competency for
learners in 21st-century education (Leonita et
al., 2023).

Speaking skills are not only essential for
language proficiency but also reflect broader
educational goals, including critical thinking,
collaboration, and communication (Abdullaeva,
2023). These skills are ideally taught through
interactive, real-time activities. Yet, such
interactions are often disrupted in virtual
environments due to technological constraints
and the need for pedagogical adjustments (Raj
Sharma, 2024). Teachers in various contexts,
particularly in developing regions, must adapt
quickly to unfamiliar platforms, navigate limited
internet access, and find creative ways to
maintain student interest and participation (Win
Min Zaw & Su Su Hlaing, 2024).

Theoretical foundations such as
Communicative Language Teaching (CLT),
constructivist learning theory, and the 21st-
century skills framework emphasize meaningful
interaction, collaboration, and contextualized
communication as central to successful
language acquisition (Jumaah, 2024; Ma, 2009;
Shadiev & Wang, 2022). While these approaches
support learner-centered strategies that
encourage students to construct knowledge
through social processes, integrating these
principles into digital environments remains a
persistent challenge (Gasparini, 2023).

Previous research has examined online
language different
perspectives, (ZehraBetul Turkmen & Tzu Yu
Allison Lin, 2024) investigated how teachers
adapted their instructional practices to digital
platforms, while (Leonita et al., 2023) focused
on students’ engagement and participation in

instruction from
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virtual speaking activities. At a broader level,
Setio Nugroho et al., (2024) reviewed key
challenges in implementing e-learning in
Indonesian secondary schools, particularly those
related to technological resources and
institutional readiness. Although these studies
provide useful insights, they do not fully address
the practical challenges teachers face when
delivering speaking lessons online, especially
those related to pedagogical constraints.
Infrastructural limitations and sub-skills-based
speaking instruction (e.g., fluency,
pronunciation, vocabulary) in resource-diverse
senior high school contexts.

Therefore, this study specifically focuses on
teachers’ challenges, strategies, and support in
teaching speaking online. Offering a perspective
that previous research has not fully explored. It
is important because speaking is a key 21st-
century skill, yet online learning environments
can limit interaction and pose both pedagogical
and infrastructural challenges. Understanding
these factors can help develop more effective
online English teaching practices and provide
guidance for supporting teachers in diverse
school settings.

Accordingly, this study addresses several
research guestions related to the
implementation of online speaking instruction. It
first explores what challenges teachers encounter
when teaching speaking online. It then examines
the strategies they implement to overcome these
challenges. Furthermore, this study investigates
the forms of support needed to enhance the
effectiveness of online speaking instruction.

Method

This study adopted a qualitative case study
design to explore the challenges, strategies, and
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support needs of senior high school English
teachers in teaching speaking skills through
online learning platforms. A case study is defined
as “a qualitative approach in which the
investigator explores a real-life, contemporary
bounded system (a case) through detailed, in-
depth data collection involving multiple sources
of information” (Roulston & Halpin, 2022). The
qualitative approach was chosen to provide a
comprehensive, in-depth understanding of
teachers’ lived experiences in naturalistic
settings.

Participants

Twenty  English  language  teachers
participated in this study. The participants were
selected using purposive sampling to ensure
relevance and diversity in experience and
context. All participants had at least 1 year of
experience teaching English-speaking skills using
online platforms such as Zoom, Google Meet, or
Microsoft Teams. Participants were drawn from
various public and private senior high schools in
West Java, Indonesia. This region was chosen
because it is one of the most populous provinces
and has the largest number of secondary
schools, representing diverse educational
contexts from urban to rural areas. At the same
time, West Java faces significant disparities in
technological infrastructure and access, which
makes the study of online speaking instruction
particularly urgent and relevant. To gain deeper
insights, four participants were invited for
follow-up semi-structured interviews. These
teachers were purposively selected from the 20
questionnaire respondents based on their
willingness to participate, teaching experience,
and richness of their initial responses. These
strategies ensured diverse perspectives and
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deeper insights into the challenges and
strategies of teaching speaking online.

Instrument and Data Collection

Two primary instruments were employed: a
guestionnaire and a semi-structured interview
guide. The questionnaire included items
adapted from Deng et al., (2020) that focused on
familiarity with online platforms, perceived
challenges, and pedagogical strategies. To
enhance transparency and construct validity,
several sample items from the questionnaire are
provided. These items reflect the three main
constructs measured in this study: familiarity
with online platforms, perceived challenges and
instructional strategies. Sample items include: “I
feel confident using online platforms for
teaching speaking,” “Students often experience
technological difficulties during online speaking
activities,” and “I use group discussion or role-
play to encourage active participation in online
classes”. To ensure the validity of the adapted
questionnaire, the items were reviewed by an
expert in English language education to evaluate
their clarity, relevance, and alignment with the
study context. Minor wording adjustments were
made to fit the Indonesian senior high school
context and to focus specifically on online
speaking instruction. The semi-structured
interviews were guided by the same themes and
allowed participants to elaborate on their
responses. All interviews were conducted
online, recorded with consent, and transcribed
verbatim. Each interview lasted between 30-45
minutes. Data was collected over four weeks.
Questionnaires were distributed electronically,
and interview sessions were scheduled based on
participants’ availability. Ethical considerations,
including informed consent and confidentiality,
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were strictly maintained throughout the
process.

Data Analysis

Thematic analysis was employed to interpret
the qualitative data, as it allows researchers to
identify, analyze, and report patterns across a
dataset (Clarke, 2008) . Following Clarke and
Braun’s six-phase framework, the analysis began
with familiarization through repeated reading of
the transcripts, followed by the generation of
initial codes. These codes were then organized
into broader themes, which were subsequently
reviewed, defined, and refined into coherent
categories. To ensure credibility, coding was
conducted manually and cross-checked with a
second researcher for consistency. The themes
were then explicitly linked to the study’s three
research questions and the theoretical
framework to ensure alignment between data
interpretation and research objectives. This
analytical process provided rich, contextually
grounded insights into teachers’ experiences of
teaching speaking through online platforms.

To complement this analytic rigor, measures
were also taken to enhance the credibility of the
interview data. Although each interview lasted
between 30-45 minutes, the aim of the study
was not to achieve full theoretical saturation,
but rather to obtain exploratory insights into
teachers’ experiences. A brief form of member
checking was conducted by sending participants
a summary of their transcribed responses and
preliminary interpretations. Participants were
invited to confirm, clarify, or correct the
information, and minor adjustments were made
based on their feedback. This process
strengthened the trustworthiness of the
qualitative findings despite the relatively short
interview duration.
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Findings

This section presents the findings of the
study, which are organized into three main
areas: (1) challenges teachers faced in teaching
speaking online, (2) effective speaking activities
employed, and (3) support needed by teachers
to improve online speaking instruction.

Challenges in Online Speaking
Instruction

Low Student Engagement

The majority of teachers (11 out of 20; 55%)
reported that low student engagement was the
most pressing challenge in teaching speaking
online. Developing speaking skills requires
consistent opportunities to practice key sub-
skills such as pronunciation, fluency, vocabulary,
accuracy, and confidence. Yet, when students
are disengaged, they tend to withdraw into the
role of passive listeners rather than active
speakers, which limits the very practice essential
for their progress. As Teacher DA noted,
“Unpredictable disruptions such as power
outages or late arrivals often interrupted the
flow of lessons, causing learners to lose focus
and miss valuable speaking opportunities”. Such
disengagement directly affects multiple aspects
of oral proficiency. Pronunciation errors often go
uncorrected, fluency cannot develop without
extended speaking turns, vocabulary use
remains limited, and learners’ confidence
gradually declines. In traditional classrooms,
teachers can rely on non-verbal cues and
immediate interaction to keep students
involved. Still, these strategies are less effective
environments. This  finding
underscores the importance of maintaining

in  virtual

active engagement in online speaking lessons, as
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reduced participation limits  students’
opportunities for meaningful oral practice.

Time Constraints

A considerable number of teachers, 4 out of
20 (20%), highlighted time constraints as a
significant challenge in teaching speaking online.
Unlike in traditional classrooms, online
instruction requires teachers not only to prepare
lesson content but also to adapt materials for
digital delivery, learn to operate new platforms,
and manage
simultaneously. As Teacher AF reflected,
“Managing lesson planning, learning new digital
tools, and handling other work responsibilities
made me feel stressed and overwhelmed.” This
heavy workload reduces the time teachers can
dedicate to designing meaningful speaking
activities. Limited preparation time often leads
to fewer opportunities for students to practice
speaking, thereby restricting the development
of essential skills such as fluency, pronunciation,
and accuracy. When lessons are rushed,
students may have fewer opportunities to
engage in extended speaking turns, receive
corrective feedback, or expand their vocabulary
in context. These findings suggest that time
constraints not only affect teachers’ well-being
but also directly undermine the quality of
speaking instruction, underscoring the need for
institutional support and realistic workload
management.

administrative tasks

Limited Resources

Several teachers (3 out of 20 (15%), pointed
to limited resources as a barrier to effective
online speaking instruction. Many teachers
lacked access to engaging, relevant, and digitally
adaptable materials, which left them with the
additional burden of creating resources from
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scratch. As Teacher RK observed, “Teaching
materials that attract students’ attention are
crucial, yet they are often unavailable or difficult
to develop without adequate support.” Without
sufficient materials, speaking activities often
become repetitive or less stimulating, which
reduces students’ motivation to participate
actively. The lack of ready-to-use resources also
limits opportunities to practice vocabulary in
authentic contexts and to engage in varied
communicative tasks that build fluency and
confidence. Moreover, when teachers are
forced to design their own materials under time
and workload pressures, the overall quality of
instruction can decline. These findings highlight
that limited resources not only challenge
teachers’ preparation but also directly restrict
students’ opportunities to develop
pronunciation, fluency, and communicative
competence in online learning environments.

Technical Difficulties

An equal number of teachers, (3 out of 20;
15%), identified technical difficulties as a major
obstacle in online speaking instruction.
Problems such as unstable internet connections,
lack of proper devices, and limited familiarity
with online platforms disrupted the flow of
lessons and reduced opportunities for
meaningful interaction. As Teacher RK
remarked, “Navigating online tools without
adequate technical training and the limited
features of free platforms were major barriers.”
These challenges often caused interruptions
during speaking activities, preventing students
from practicing extended turns or engaging in
real-time interaction with peers. Technical
problems also undermined feedback processes,
making it harder for teachers to correct
pronunciation or monitor fluency in an online
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setting. Furthermore, reliance on free or limited-
function platforms limited interactive features
such as breakout rooms or instant feedback
tools, which are essential for communicative
speaking practice. Overall, technical difficulties
not only frustrated teachers and students but
also directly hindered the development of
pronunciation,  fluency, and speaking
confidence.

Overall, teachers reported four major
challenges in teaching speaking online: low
student engagement, time constraints, limited
resources, and technical difficulties. The
questionnaire highlighted their frequency of
these issues, while the interviews provided
deeper insights into how they affected
classroom  practices.  Collectively, these
challenges limited students’ opportunities to
practice essential speaking sub-skills such as
fluency, pronunciation, accuracy, vocabulary
use, and confidence by reducing chances for
extended speaking  turns, meaningful
interaction, and timely feedback.

Effective Strategies for Speaking Activity

Group Discussions

9 out of 20 teachers (45%) reported group
discussions as the most frequently used activity
to support students’ speaking practice. It
suggests that teachers value collaborative tasks
that promote authentic interaction and build
learner confidence. Teacher NE observed that
“everyday conversations connected to students’
personal experiences create a relaxed and
engaging learning environment,” highlighting
the emotional impact of relatable topics. By
linking discussions to students’ lives, teachers
reduce anxiety and foster spontaneous

speech—both  essential for  improving
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pronunciation and accuracy in real time. These
findings align with communicative language
teaching, which prioritizes interaction and
collaboration as the foundation for oral
proficiency. In online settings, group discussions
also help mitigate disengagement by
encouraging peer support and shared
responsibility.

Presentations

Presentations were employed by 5 out of 20
teachers (25%) as a way to enhance students’
speaking performance. This activity allows
learners to prepare and deliver structured
content, which supports the development of
fluency, accuracy, and confidence in public
speaking. As Teacher RH  observed,
“Presentations help students organize their
ideas, improve fluency, and build confidence.”
By requiring students to articulate their thoughts
in front of peers, presentations encourage
careful use of vocabulary and pronunciation
while also strengthening their ability to speak
coherently in extended turns. In online contexts,
presentations additionally promote
accountability, as students must actively
participate rather than remain passive listeners.
These findings indicate that presentations offer
both linguistic benefits and affective gains,
helping students become more confident
English communicators.

Role-Play

Role-play was used by 3 out of 20 teachers
(15%) to simulate real-life communication in
online speaking classes. This activity immerses
students in authentic scenarios, allowing them
to practice language for specific contexts while
reducing the formality often associated with
classroom tasks. As Teacher AF shared, “Role-
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play is effective because it immerses students in
real-world contexts, lowering anxiety and
encouraging improvisation.” By taking on roles,
learners are encouraged to think on their feet,
which strengthens fluency and builds confidence
in spontaneous speaking. Role-play also
provides opportunities to refine pronunciation
and vocabulary use in context, as students must
adapt their language to suit the communicative
situation. These findings suggest that role-play
remains a valuable strategy in online instruction,
particularly for fostering
competence and reducing speaking anxiety.

communicative

Debates

Debates were incorporated by 2 out of 20
teachers (10%) to promote structured speaking
and critical thinking in online classes. This activity
encourages students to defend positions,
respond to counterarguments, and use language
persuasively, which fosters both fluency and
accuracy. As Teacher DA remarked, “Open
debates on current issues engage older learners
in meaningful discussions, making them active
participants.” By discussing relevant and
sometimes controversial topics, debates provide
a motivating context for learners to practice
extended turns, refine pronunciation, and
expand vocabulary. They also promote critical
thinking by requiring students to evaluate
perspectives and construct logical arguments. In
online environments, debates can sustain
engagement by making learners accountable for
their contributions, thus combining
communicative practice with higher-order
thinking skills.

Other Activities

A small number of teachers (1 out of 20; (5%),
reported using additional activities such as song
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memorization and storytelling in their online
speaking classes. Although less commonly
practiced, these methods were highlighted by
teachers as supportive of specific aspects of
speaking development. Teachers noted that
song  memorization helps  strengthen
pronunciation and rhythm, while storytelling
encourages creativity, fluency, and vocabulary
retention. Even though these activities are more
challenging to implement online, they provide
variety in speaking practice and can cater to
different learning preferences. Their inclusion
demonstrates that less conventional strategies
still hold pedagogical value.

Teachers applied diverse activities such as
discussions, presentations, role-play, debates,
and a few less frequent methods. These
strategies reflect communicative and student-
centered approaches, enabling learners to
engage more actively in speaking practice.

Support Needed by Teachers

Teaching materials

A majority of teachers (12 out of 20, 60%)
emphasized the urgent need for high-quality,
accessible teaching materials to support online
speaking instruction. Many reported that the
lack of engaging resources made it difficult to
capture students’ attention and sustain their
motivation. As Teacher NE explained,
“Resources such as engaging teaching materials,
stable internet, and functional devices are
essential for effective teaching.” Without
appropriate materials, teachers are often forced
to create their own resources, which is time-
consuming and may not fully address learners’
needs. The absence of well-designed materials
also reduces students' opportunities to practice
vocabulary, pronunciation, and fluency in
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authentic contexts. These findings highlight that
adequate teaching resources are not simply a
matter of convenience but are essential for
ensuring effective and engaging online speaking
lessons.

Training

Five out of 20 teachers (25%) highlighted the
need for training in using digital tools and
platforms to speaking
instruction. Many teachers noted that although
online teaching requires competence with
technology, they had received little formal
preparation for integrating digital tools into
communicative activities. As Teacher RK stated,
“Access to creative platforms and training on
how to use them effectively is essential for
smooth lesson delivery.” Without adequate
training, teachers may struggle to design
interactive tasks that promote pronunciation,
fluency, and vocabulary wuse. Technical
difficulties also become more frequent when
teachers lack the necessary digital skills,
disrupting the flow of speaking practice. These
findings suggest that systematic training in
digital pedagogy is essential for ensuring that
online platforms are not only functional but also
used creatively to support meaningful speaking
opportunities.

enhance online

Collaboration

In addition, three out of 20 teachers (15%)
valued  opportunities  for  professional
collaboration with peers as an important form of
support in online speaking instruction. Teachers
noted that exchanging ideas and best practices
with colleagues provided not only practical
teaching strategies but also emotional
encouragement in navigating the challenges of
virtual classrooms. As Teacher RK remarked,
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“Peer-to-peer learning and sharing best
practices have been incredibly helpful in
navigating the challenges of online teaching.”
Collaboration enables teachers to discover new
activities to promote fluency, pronunciation,
and vocabulary use, while also reducing the
feelings of isolation often associated with online
teaching. These findings indicate that
professional collaboration plays a dual role: it
strengthens instructional practices. It fosters a
supportive community that empowers teachers
to improve the quality of online speaking
lessons.

Overall, teachers identified three key areas of
support needed to enhance online speaking
instruction: high-quality teaching materials,
training in digital pedagogy, and opportunities
for professional collaboration. The
guestionnaire highlighted the prevalence of
these needed. At the same time, the interviews
provided deeper insights into how they affect
teachers’ ability to design meaningful speaking
activities and manage online classes effectively.
Collectively, these forms of support are essential
for enabling facilities to richer speaking practice,
maintain student engagement, and address the
technical and pedagogical challenges of online
instruction

Discussion

The findings of this study reinforce and
extend previous research on online language
instruction, particularly on the context of
teaching speaking. Student disengagement
emerged as the most prominent challenge,
reflecting earlier observations that online
learning environments often struggle to sustain
students’ attention due to limited interactivity
and reduced real-time accountability (Baum &
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McPherson, 2019). Low engagement directly
limits students' opportunities to develop
essential speaking sub-skills, including fluency,
accuracy, pronunciation, vocabulary, intonation,
and comprehension. When learners adopt a
passive role, they lose valuable chances to take
extended speaking turns. Practice spontaneous
language use, receive timely corrective
feedback, and process crucial for oral proficiency
development.

Teachers also reported significant time
constraints, a challenge consistent with prior
studies indicating that unfamiliar digital
platforms require additional preparation and
mental effort (Khalil et al., 2020). The need to
adapt materials, troubleshoot technical issues,
and manage administrative demands limits the
time teachers can allocate to designing
meaningful speaking tasks. As a result, practice
opportunities become more limited, reducing
students’” exposure to varied input and
constraining the development of fluency,
accuracy, and overall comprehension.

Another challenge relates to the lack of
suitable digital teaching materials. Previous
research has highlighted the scarcity of
engaging, read-to-use online resources, which
forces teachers to create their own materials
under significant time pressure (L. Mishra et al.,
2020). Without high-quality materials, teachers
struggle to design tasks that support vocabulary
development, pronunciation practice, and the
refinement of intonation patterns. Well-
designed digital resources are crucial for
enabling students to access authentic input and
participate in tasks that simulate real-world
communication.

Technology-related barriers further hindered
the effectiveness of online speaking instruction.

Vision: Journal for Language and Foreign Language Learning — Vol 14, No. 1 (2025)

Consistent with earlier discussion on the digital
divide, teachers in under-resourced contexts
were particularly affected by limited access to
stable internet connections, reliable devices,
and sufficient digital literacy (Zhang). These
constraints disrupt real-time interaction and
prevent students from engaging in activities
requiring sustained speech, rapid exchange of
ideas, and immediate feedback, all of which are
essential for developing fluency, intonation, and
comprehension. Collectively, these challenges
demonstrate that logistical barriers extend
beyond technical inconvenience; they directly
influence the depth and quality of oral language
development. It underscores the need for
stronger support, including
infrastructure, training, and high-quality
teaching materials (L. Mishra et al., 2020).

institutional

Despite these obstacles, the study shows
that teachers demonstrated adaptability and
creativity in designing speaking activities suited
for online platforms. Group discussions emerged
as the most frequently used strategy, supporting
earlier findings that collaborative tasks foster
authentic communication and active
participation (Nur Aflah et al, 2023). By
encouraging students to exchange ideas and
interact with peers, discussions provide
opportunities to practice fluency through
extended speech, develop comprehension by
responding meaningfully, and refine intonation
through natural conversational rhythms.

Presentations were also highly valued as a
pedagogical strategy, echoing research showing
their effectiveness in enhancing critical thinking,
promoting learner autonomy, and building
confidence (Afifah & Devana, 2020; Masuram &
Sripada, 2020; Mulyanah et al, 2018).
Presentations encourage accurate grammar and
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vocabulary use, strengthen pronunciation
clarity, and provide opportunities for students to
practice extended, coherent speech skills
essential for academic and professional
communication.

Role-play further contributed to reducing
speaking anxiety and creating a safe
environment for student to experiment with
language. Consistent with previous studies that
highlight its benefits (Toyib & Syafi’i, 2018). By
simulating real-life scenarios, role-play supports
communicative competence by encouraging
spontaneous speech, contextual vocabulary use,
and the integration of fluency and
comprehension in meaningful ways.

Debates, though less frequently used,
promoted higher-order thinking by requiring
learners to construct arguments, respond to
opposing viewpoints, and negotiate meaning in
real time (N. R. Mishra, 2023). Storytelling and
conversational activities, while less commonly
used, provided additional
developing fluency, creativity, vocabulary
retention, and spontaneous speech (Abdulla,
2023). Some studies also highlight the
motivational benefits of gamification, including
keeping students engaged and providing
interactive
vocabulary, and fluency (Siregar et al., 2022).

avenues for

practice in pronunciation,

Taken together, these strategies reflect a
learner-centered approach grounded in socio-
constructivist and communicative language
teaching principles. They demonstrate that,
despite the constraints of virtual learning
environments, thoughtfully designed online
activities can still foster fluency, accuracy,
pronunciation, vocabulary, intonation, and
comprehension when supported by purposeful
planning and interaction.
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The findings also carry important
implications for practice. First, targeted digital
training is essential for enhancing teachers’
confidence and competence in using online
platforms (Khalil et al., 2020). Such training
empowers teachers to design interactive tasks
that facilitate accurate language use, provide
timely feedback, and support fluency-building
activities. Second, professional collaboration
through mentorship, webinars, or learning
communities plays a critical role in sustaining
development and encouraging
pedagogical innovation (Roulston & Halpin,
2022). Peer collaboration reduces feelings of
isolation and expands teachers’ access to
effective strategies for supporting vocabulary
development, comprehension, and confidence
in speaking activities.

teacher

Third, access to centralized repositories of
digital speaking materials can significantly
reduce teachers’ preparation burdens while
ensuring that students are exposed to varied,
authentic resources that support pronunciation
practice, vocabulary development, and
meaningful fluency-building exercises (N. R.
Mishra, 2023).

Finally, addressing infrastructure gaps
remains a critical priority. Stable internet access
and reliable digital tools are foundational for
ensuring equitable online participation (Zhang,
2025). Without such infrastructure, students
lose opportunities for real-time interaction,
feedback, and collaboration components
essential for developing oral proficiency.

Overall, this study highlights both the
challenges and the potential for innovation in
online speaking instruction. While limitations in
access, time, and resources persist, teacher-
designed strategies and institutional support can
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significantly enhance the quality of virtual
language Ensuring
attention to key aspects of speaking
proficiency—fluency, accuracy, pronunciation,
vocabulary, intonation, and comprehension is
essential for meaningful oral communication
outcomes. Future research could explore
students’ perspectives on online speaking
activities and examine the long-term effects of
these instructional adaptations across diverse
educational contexts.

education. consistent

Conclusion

This study examined the challenges,
strategies, and support needs of senior high
school English teachers in conducting online
speaking instruction. The findings show that
teachers faced four main challenges student
disengagement, time constraints, limited
materials, and technical difficulties that reduced
students' opportunities to practice key aspects
of speaking. Even so, teachers demonstrated
adaptability by employing
communicative activities, such as group
presentations,
debates, to maintain interaction and support
speaking development in virtual classrooms.

various

discussion, role-play, and

The study highlights the need for stronger
institutional support, particularly through digital
pedagogy teaching
materials, professional collaboration, and
improved technological infrastructure. These
forms of support are essential for helping
teachers design meaningful online speaking
tasks and sustain learner engagement.

training,  accessible

The study has limitations in terms of
geographic scope and reliance on self-reported
data. Future research could involve broader

participant  groups, incorporate student
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perspectives, and explore how emerging
technologies may further enhance online
speaking instruction. Strengthening these areas
is important to ensuring that online learning
continues to effectively support students’ oral
communication development.
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